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^ ESTABLISHING *A CHII/D SERVICg DEMONSTRATION 
DGRAM POR 'THE LEARNING DISABLED IN DELAWARE 




I* Brief wistory. and Goals of the Project 



A. The present proposal was developed, and' written in ah inten- 
sive cooperative effort between -the Delavfare State Depart- 
* ment of , Public Instruction,, the Seaf ord District arid the 
. Capital' District. \ The Milford district joined. i:he program 
in^FY'/S, Liaison was maintained vith the Delaware Depart- 
ment of Public Health duringithe development of the .project. 
This agertcy continues to be plosely involved in.- the program. 

— —The-overall \need for such a program was reviewed ^nd endor^? 
sed by the Advisory Council fo'r DSEC (Delaware Systems for - 
the Exceptional' Child^ and the Seaf ord Advisory Medical 
Board in consultation with-' the Alfred," I. *SuPont Instit\ite. 
The response of individual parents - in coo^ei:ation with the 
staff ei the Seaford Learning Resource Ceilter was -especially 
helpful in. certain aspects of coimnunity orientation and 
acceptance. ^- ^ . ^ ^ . - 

Members of the DSEC Special Study Team charged with the 
overall supervision of the project include: 



Dr. Edward J.' Dillon- 
. (Project Director^;- 
State Supervisor 
Programs for Exceptional 
Children . (Instructional 
Systems) 



Archie Ellis* 
Curriculum Supervisoij 
Seaford School District 



Mary s. Wiley, -Principal 
West Seaford Elemeijtary^ 
School ' ^' \ ' 

^Bonnie Higgins . 

^ (On-site <;;oordinator- 
Pilot Demonstration Site) 
Westr Seaford Elementary 
School • 



Robert V. Bresnahan 
Principal, SeaforST 1 
Central Elementary School 

Patricia Derrickson 
Lead Kindergarten iteacher 
Seaford Central Eleme'ntary 
School • 



Ina Upshur, Coordinator 
Learning Resources Centef^ 
Seaford School District 



Melville VJarren, 
Director cOf Elementary^ 
E<Jucation, Capital! 
School Diistrict \^ 
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Robert S* H^ll Supervisor 
Federal Programs * * ^ t 
Capital Schopl district 
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B. 



Although prior to Project S^CAP some progress had bAen'mads 
in ^Delaware and nationally the education of ^the learning 
disabled, there were still ^ number of crucial ^ta'sksv.tb be" 
completed if fully effective LD programs were, to be estab- 
lished in the public school'^s/ These tasks included: 




1. "Provision in the- school ^setting for the cost-effective 
differential diagnosis of tl^ose children v/ith "hard .core" 
learning disab41;L^ies ^nd the much larger population of 
pupils whose prot^lems in this area are relatively mild. 



2. 



The design and implementation of flexible interventio;i 
models appropriate to the different degrees of' dis'abili- 
tiejs found in " ' ' 



le school. 



3. 



The establishment of networks/of interdisciplinary child 
.Study teams , to assure effect^l^e* early identification, 
' sound, comprehensive programming ari'd cc^ntinuous follow-up 

and accountabfLlity including the ^dequa\te provision for 
^ , the specific /"hard core" cases for whom all too frequently 
^th^re is no Jona term educational plan or program, 

'4. The development of a precise, efficient technology ol 
developmental assessment, prescriptive programming, and 
pupil progress accoiihtability had^'to unify a'nd facilitkt( 
the work of ^ the child study teams, 

5^ The ^impleme'ntatiOn of ^ statewide insetvice programs and 
child servj^ce demonstration mode^ls to provide. -a dynamig 
resource bdse to sdbport programs at the^ local level, ^ " 

6, The initia^tion of longitudinal educatipnal •research to 
foster the contiguous improvement of instructional pro- 
grams . ' _ - , 

- The present project implements a practical', long range, strategy 
toward the' accomplishment of these tasks . The specific ob- 
jectives of .this effort follovT i ~ ' 

6b jectives* of the Project 

A. To implement the operational structure and the activities of 

the Project Demonstration Site (the Seaford District) and the > 
initial Mul-tiplication Sites (the Capital -District and the 
Milford District )^ 

To contribute to the development and field testing of'^the 
guided and media of a program r^pfererfced developmental-educa - 



tional trackincT sy^stem which will foster the continuous lon g 
term program planning and accountability essential to the - 
^' successful progress pf the seriously '^disabied learner from 
:ly childhood through career entrv. 



• ' ^- ' 3. 

C. to design and j.mplefWnt a mbdel child service deliver;y system 
y for children v;ith specific learning disabilities which ^m- 
\ phasizesl \ ' ' 7 """^ 7 \ 

' 1. The child study team, approach ^ 

2. Early ide3:itif ication and intervention / 

3. Flexible ; rfealj.stic mainstream programming, j^or the 
mild , moderate and severe cases , ' ^ . * 

4^ Precise , • efficient prescriptive teachirtg -for the ' ' ^ 

individual cjhild^ ~ ^ ] ' . . • 

5. h continuous systeip of program planning and account- ^ 
ability for j specific long term casein T ' * 

- > \> i * , ' • ' ^ 

D. To integrate Projfect SEACj^P withijn a dynamic statewide ' coh- 
sortiumpf projects in the broad area of developmental 

r learning disabilities to intensify the dissemination and 

validation of the program , _ * . . ' ' * . 

To foster rapid ffiultiplication-and adaptation 'o& the Project's 
tech nology and models* on a state v/ide bas^is • • . 

III. Progress Report • ' 

Objective A, To imp3'ement immediately .the' (Operational structure 
and the activities o£ ~ the Project Demonstratj.on Site and the~ ^ 
Initial Multiplication Sites. 

' The* Project Supervisory Team (STEAMi) assumed o.verall co- 
ordiriation of the orbject'. The Team met on a monthly basis 
and mo're frequently as necessary. Refer to Appendix C . 

The Project Service Team (5TFAf!2) in the primary demonstra- 
tion site,, the Seaford. District , completed 'the diagnostic"* 

• screening of the target population, and .initiated intensive 
diagnostic teaching to determine and implemerft an educa- 
tional prescription for each leai^ing disabled child, ^ The 
Team met twice a month to. coordinate the educational-clini- , 
cal specifics^of the project. Re^er to Appendix C ; _ . • 

' " . . ' ^ . ^" ' ' * ^ 

' / The Committers of S^^eAm^ and STEA^t2' jointly^ to review 

those "hard core"' cases which required additional- educational- 
clinical consultation in order to establish an effective" 
I educationail plan. These cases served as pilots fpr the pro-^ 

ject's developmental profiling technology' (CADETS^).. /Refer 
to Objective B. . : • * ' ' ^ ^ 

• ' r ^ > . M • . . ' 

STEAM2 completed the "cdse^prof iles and prescriptions'. Pilot 
^ 'interdisciplinary te^ms of respurpe specialists staff^edV* 

> Selected cases from this ^ core to pravide* in-depth consulta- 
*J \ ,tioTi and review. In addition _to the assistance af forded; each ^ 
^''•^•^ child , "the&e. indif^idual / in7depth studies .proviided the ba\sis 
, on which ^ to establish a' more {Systematic intervention strategy. 



The' Project Service Team CSTEAM2) in the* priory multiplica- 
tio.n site, the Capital District, iryrfeiated program planning 
activities to establish ah appropriate adaptation of Project 
SEACAP withi^n. its own \ program.* * f ' \ - 

. The project/ orgardzatiW in the Milford District was less 
. ' formal and/more limitea in. -scope, . Efforts in this Site were 
very effec/ti^^ hoveveir, in tfie development of a structU2;ed 
preverK^atiive kindergarten ^ogram, • , 

Objeetiv^-^^/. To contribut^ to ''the/deyeldpment and fcield test- ' 
ing of the/ guides find media\ of a program ref erenc'ed developmeh r 
tal-educatiional tracking system which will foster the contlnu^ 
ous . long /term program, planni^ncr and acpountabilLty -essential ~to 
the successful progress of tt>e seriously disabled ^.learner from 
-early q|;iildhood thrpolgh care^ enjbry , ' ; ' 

Mem/ers of the^ Project ' s ST^AMi ajid STEAM2 Committees con- 
trxbute'd to the development of the e^^perimental edition of 
^ tl^e Individual Pupil Profile of CAHETS (Career Access Devel- 
V opmental-Educational Tracki;:^g Systems). CADETS v^as designed 
to' facilitate and systematize the work of ^he' interdiscipli- 
aiary child study team in- -the -development^ and continuous up- 
^ (JatiTng of effective educational a^n'd vocational prescriptions 
, for the .exceptipnal 'child. The P*upil Profile was the first 
prQjduct in. the %>tal system. Refer to Appendix A^ . 

To' meet feMs objective the Profile pravicies a^ comprehensive 
inventory of each ^handicapped ' o^ild ' s • ability to pirocfess 
information in all the piajor areas of*coanitive development. 
The areas are: Ref lex-Hotor-Perceptu^i / Sensory .Integra-. . 
tions, Symbolic-Cognitive, and Personal-Social-Vocational. 
3^ Withip each area a cluster o'f crucial developmental lines 
is'projefcted from/anf^ncy" through vocationaf, entry . * The 
behavioral objectives of the inventory advance stage by 
stage along each of these ^lines.» l^articulalr' emphasis' is 
placed on the totaX range of information processing abili- 
; ties at the pr-e^academic level .an(^ the^core acaden?i,c skills 
at 'the primary and elementary school levels. However, pro-, 
visioji is also made for the Vecording of competencies. -at ^ 
th4^ secondary.' lev^l and beyond whenever these are demoa^ < 
straY---^ ^ - ' ' ^ 

\ Accord ingly><the profile provides: 

\ 1. A system for pI^nQing a unified, precise, and coritinu- 

, ous educatibna-l. pr^Cjc:iptic/n for each handicapped child.'. 

2. A syj?tem for plannincj^ a co^mprehenSive , baseline pre- 
scription for the ca^e^r idevelopment and vocational 
educatiQh of each handicapped child.-— * , ' \ 



3. A r^ady^ inethod ot. establishing , long .rang'e accountability 
and fcoo'fdination: for the total educ.atiopal program* of" 
each .handicapped child. • 



4. A comprehensive frame of reference fori educational prp- 
'gram research and planning' in all are^ of exception- 
ality] ' . / { ^ '\ 1 



'It is ndtl necessary to 'profile in depti^^^he instructional 
^ja^eds of every child in speciaf ed^ucation/ For the milder 
prohlems the ^ inventory can serve as a r^erence for general 
program pl4nn\ng*. However , 'for any han^Lcapped child ♦with 
a persistxAg disruptive disability in pi^cessing inf orma-r , 
tion whe'tHer' learning disabled^ in thei S^ecif ic or general 
noncategorjilcal .^sense'y the^-consisl^ent \ise of an individual 
tracking pirpfile is essential' to sound_lor\g' raijge program 
coo-rdination and accoOintability by the child study team. ^ 
In this respect the're*" is a crucial rleedj for a core .system 
of educational profiling to ,assure the progressive inte- 
.gration of Jpasic education, tha varit)us therapies, career 
and vocational planning* [ 

As we have indicated, tlie^ Individual pJpil Profile is the 
initial comt)oj;ient in the t®tal CADETS system. Ot^er major 



development 



components a: 



1. 



A Teacher 
and sneci 
as well 
ap^pf cache 
opmental- 



as 



nclude 



' s Handbook which ^provfde^ a. basic introduction 
fic instructitDns for the Use of. th^ 'total system 

bibliographies criterionjref erenced program 
s appropriate to -each age *t|ev:el :<)f. each devel- 
line of the Profile. 
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2.^ A basic Cjurriculum Guide at the Ref 
* (with 
educat 

. the profcjundly, severely -physically|m.ulteiply handidapped 
^hild. 



accomp 
:iora 



panying teacher training 
1-clinical detail how ^o 



^ex. Level, 0-16 months 
media) \o show in 
riitiate^ a"^ program for' 



3.,' A cojnpendium^ of selected preschool kr^d school age cases 
from eveiy area of handicap to prov:i>de practical refer- 
• ence modfils, of the comprehensive,, precise educational 
and vocaui6na*l prescriptions whinh.||rA p^QQihrU t-vtrnngh 
the' application of the CAfiETg profiling sy'steih by an * 
interdisciplinary ch^-ld study ^ teami , 

^« A compendiuifr'of alternative child service delivery sys- 



. tems for 
tions of, 
t^e livery 



the TADETS program;wi€'h different tar'get^popula- 
^haivlicapped.. 'fhis. compendium includes the modal 
systeips.Qf the demons traction and multiplication 



sites for the present project. 



^ Oire-Jci t per 
special 
education 
J unit; 



' 

' Quantity 
per kit? 

' CADETS 
Produqts: 



ERIC 
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Individual 

Pufil 

Profiles 



Teacher !s - BaBic 
V3uide Curriculuifi 
Guide ; 



Cpmpendium , 
of Selected 
Educational 



(0-1^6^ month Eresceiptions 
level)* . *Based on^* 
CADETS. 



F^Gl^BE I . PRELIMINARY CADETS PACKAGING-; PLAN (Schema) 



/ Alterifiativesi 
One media 
package per \ 
special school^ 

' district, .regie 
etc. 



15 Films , / 
- 15 Videot^ples : 
Selected Slideia 

• • 7 ■ 

CADETS Curribulum 
^Training Films, , 
Inser.vice Videp 
and .Audiotapes, 
' and slides^ 



% 
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Project SEACAP participants contributed directly to the 
development^ of cpmponents' 1/ 3 and 4 above. ' 

^ 'Figure "l, pro^ti.des a gr'aphio schema pf the total CADEXS pro- 
gram package, an exportable technology which can^ be dissem- 
^ inated readily^ and flexibly to, a special school, a special 
class, or.'^as indicated to 'a .mainstreaming program- for certain- 
specific handicaps • The- schema is experimental ^it this 
point. The packaging design v/ill be completed in detail dur- 
ing FY'Ve^ The^ initial estimated cosjt per special £lass will 
be^in the\^a of $50 to' $75, However, the kit will be de- 
. signed to last for > two dedades with only a modest year to . 
year additional chalrge for addi^onal Pupil 'Profilfes, The 
use pf the .ei\tire CADETS program *is being -piloted in the 
John G. Leach School for the Ortho^edically Handicapped, the 
' ^present* project ' for specific learning disabilities , and the 
Delaware Hospital for the Mentally Retkrded (and severe 
de^velopmervtal disabilities) • . . : ^ 

Basic Experimental Editions of " gADETS. v;ere completed, in FY '75, 
Refer -again to ^ Appendix A , - Extensive field testing of the 
CADETS package as indicated in Figure 1, is planned during 
FY' 76. Immediately thereafter (during rY^76), First. Editions 
of the CADgys program wil| be published, ^ 

C^^ectivB C. To design. and implement a model child ^service • 
d^liy^ery system for childrei;! with specific learnipg disabili - 
ties, which emphasizes : ^ ' " ' % , ^ 

/ ' . The child study team; a^pproac^ , . 

• Early identification an^ interventiori , 

> flexible/ realistic mainstream' programmi ng for, the mild , ' 
. moderate anjd severfe cases , I \ ^ ' , 

r . Precise, efficient prescriptive tb^chinj for the indl - 
J vidual child , , - ^ 

. ' A continuous system of program planning and account- , 
ability for speciTic long term ca^^s ', * ^ 

Paralleling the development of^ the product 'techn9logy of; 
CADETS, immediate steps were". taken to-fmplement an altern^-r ' 
tive ' chiia service mo^del fox specific" learning disabilities 
. which incorporates the above criteria .^^ Specific componehts q 
of the model included^ the establishment of: i 

1. A multi-phase screenijig and diagnostic program *to iden- 
" tify^' profile, and prescribe for the educational needs- 

. of children with specific .learning disabilities and 
other handicaps at the kindergarten level and primary ^ 
grades. ( Appendix D shows -the progress in this phase 
of , the program in the' initial project demonstration sites,) 

2. A systematic, developmentally-ba'^ed general kindergarten 
' prograrn geared insofar as passible f;o tVie i^nstructional 

needs pf ev^ry child. (The Kindensteps Program of the^^ 
• Milford District shown in Appendix A Is. now fullv 



operat;ional.) . The most deficient children *on ^this ^er 
program are placed on the CADETS Pupil Profile- fori ir 
vidual long range tracking by the« district ' s 'child;' st 



operat;ional.) . The most deficient children *on ^this general 

.ndi- 

study * ^ 

team.' Similar • preventative pr'ograms aire^alsp in the pro- 
cess qf development-jl^h^ Seaford and the Capital dis- 
tricts. In these laiPr^sites CADETS is being utilized 
adaptively as a re^earc^ tool tp identify ^he. specif ic 
^^'^w learning needs of the ^kindergarte-n populations as the. 
b^is for more systematic -progrfim' planning . 

3. ^. An ^ intensive case intervention progragi at the kinde^rgarten 
' level for the seriously ^.earning ^dis,ab'l'ed. iThis^ compo- 

' . nent was. Implemented in FY '75 in t'Ke "5eaf of-d , 'Milford, and - 
Capital School Districts.) " ' . • . • 

4. An intervention program at thfe' primary grade levels which , 
provides flexible patterns of cost-effective services * ' 
designed to keep the child in the educational^ mainstream * 
as much as possible, including resource teacher interven- 
tion, in ^ha regular classroom, cotisultation' v/ith class- 
room teachers, itinerant services, learning^ resource 
center services, consultation with parents,' and cooi^dina- 
tion..with referral sources. (This ^component v/as impler^ 
mented'in the project demonBtratibn .§itos in FY' 75^.) / 

Objective D. integrate Project SEACAP within a dynamic state- ^ 
. wide ^consortii}m of projects in the ^road ayQa ^gf developmenjfeal * 
leaistning disabilities' to inteps*ify the drsseinination and vaii- , 
datlon of the program T^ » ^ ^ . * / * ' . 

The State Supervisor, Program^ fo?" JExcepti^onal Children % 
'(Instructional Systems) , directly coordinated the con^prtium 
of statewide! prdj'ects in/dej^elopmental learning dirsabilities 
'indicated earlier in this rep^ort, including "the present^pro- 
j,eat/ and ESEA Title III Project for^ the Orthopedically ■ - 
H-andicapped, an ESEA Title I Project fpr the Mentally Retard- — — ^i/ 
.e^,' arid a Part b State Inservice Training Grant. Eaich pro- ' 
ject Contributed to the total .effort to establis^h ^ unifiecl*, / 
flexible diagnostic-instructional technology. (CADETS). The' N 
Title* ill Orthopedic Project emphasized severe and multiple 

ital learnina- disabilities. It provide^^a^ba^ts- — 



'developmental learning- disabilities. It provj 
/. * f or the total effort and mu'ltiplied directly to jfche Title I 
^ Project for" the M^iitally Retarded. ^.The present project ' 
emphasizes moderate to severe specific learning disabilities. 
,The Title III Project provides ?a ^systematic developmental- 
basis f.rom which programs for' the learning disabled can be ^ 
extended and adapted. • ' ^ - 




Accordingly, each project demonstrated a specific child ser- 
vice » model appropriate to its target population. 

^ Objective R. Foster rapid multiplipation and adaptation of the 

project's tecjhnolo^ and models on a statewide basis as appro- 
, 'g^iate. 

Proiect SEACAg is the Statewid'e* Child Sgi;yice Model designed . 
' ' to show how the CADETS technology can fc^^j^'plied to setVG. 
the educational needs of children with specific lea'rning 
disabilities. The^ pilot demon»%^tion site was initiated 
during i:he project's first" yfear in the Seaford District. 
1^ pilot multiplication .site was 'also initiate^- during the 
pr'oject's first year, in^ the Capital District. Appendix D 
. ' shows tlXat-good progress^is being .made in 'th^s area. During 
' * the project • s* second "year the Milford District became a dem- 
onstration site for a preventative devel6pmental kindergarteh 
and an early intervention' model for children with specific ^ 
^ ' * lear,ning disabilities. See Appendix A ^ ^ADETS ( Kindersteps ) 
- , as indicated previously. 

Plans 'wQ^j6 completed for' an annual Part 1) workshop to pi^e- 
' pare statewide child study teams -in the\use of the CADETS ' 
technplbgy. -During FY* 75. the iniVi^al CAPETS Special Study i 
Irisii'tute. was held. The Institute pilots the CADETS program- 
in a variety of agenpies * and ^institutions. Continuing, follow- 
up and support will be maintained concerning these efforts. * 

IV. Evaluation ^Methodology ' * . 

J*' * ' 

In , accordance with^ the original . evaluation design of t'he SEACAP 
.proposal/ 'evaluation aotivities have been carried out by the 
Project Supervisory Teams from the standpoints of program devel- 
opment^ ai^d pupil , progress report;s>v The attachments of the 
present report document €he progress which has I^eea made to date. 

* ' • ,^ - ^ . , • • ' / ' 

.V. Conclusion and Plans'- ' ^ * ' 7^ 

^ ^The present repd:^t shows th^t "P'roject SEACAP has made 'signif i- • 
cant progre'Ss wJLth respect to all* its objectives in a very-.in'- 
tense effort. Accordingly a sound foundation." has been estab- 
lished fpr long range statewide program development in the area 

\ -- of ' specif ic learning disabilities* ^ ^ 

' ^ ' ' ' i ' - 

Plans are in process for FY*'76 and beyond: ' ^ ^ : ^ 



To edit, and disseminate the first 'editions, of CADETS; 
To conduct annual CADETS Statewide Special Study Insti- 
^tutes; % ' 

To pilot intensive diagnostic intervention' programs at 
the. 0 to 4-year level; ^ ^ ^ 



/ 



• To guide the multinlica1:ion of the program to other LEA's 
a'nd state agencies; ' 

V To conduct descriptive research utilizing" CADETS to iden- 
tify' the nature of |;he educatipnal profiles at different 
age levels of children identified as learning disabled. 






EJD/pb ♦ 
9/24/75 
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APPENDIX, A- 



r 



CADETS Products (Exoerimental Editions) v> 

Including Brochure and Milford I ^ ^ 

^ * Kindc^rstfeps Program 

('Due to 'the pressures of time and demand, 
^ only^oae copy -of Kindersteps ' is avai;).able ^ 
at this ^oiritC Thi^ is ^included in the 
submissions. Additional copies will be 
submitted in the near 'future to complete 
the' record*. ) . ' 



« o 
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APPENDIX B 



Documentatidn, of Initial CADETS , Special 
'study Institutev AugustTlS-^^V* 1915 

Includes' initial field feedback from the 
Diamqnd. State ACLD Fd^^mative Play. PrcJgram 



4. 
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KCNNHHC. MAOOCN 
STATC SU^CMINTCNOCNT 




•TA7B OP 




DEPARTmInT of PUfeLIC JNSTRlkTlOl 



THE TOWNSEW) BUILDING' . ^ \ » 
DOVER, DELAWARE 19901 " ' 



MNOALLL 8R0TLCS 
NOWARO t ROW 
JOHN J RYAN 
U^SSIStANT SUVfKlNTCNOINtS 



25, 1975 



Dear Colle ague . \ • ' . , ' • » 

Thank you for your interest in andxontribiftion to CADETS. 

.We will be in touch With you^hortly concerning: < ^ , • 

!• The CADETS summer-fall in-service pro^m which has now been approved by th^e University^of 
. Btelaware as-a graduate credit option course. . \ - ^ ' » 

2. * C4DETS field te§t* objectives, feedback procedures 'and schedules which will be ijnplemented 
immediately and c^iried through next year, ' /- ^ * 

Finlally, the Prople (Experimental, Edition) is released to you dkectly as an agent in the CADETS' field test 
plan. There are in this respect a few\imple cautions: > 

1. This is copyright material and. should be respected accordingly. ^ " • ^ ^ 

,2; The Profile is for your use only in meeting the objectives you have set for the CADETS program. 



A larger concern relates to the issue of confidentiality of records. For the moment the fOj|lowing gdidelines 
sho^d suffice!\^ ' ^ 

o^iinary- provisions for pupil records^si 



K V The ordinary- provisions for pupil records^storage are basic 
2. 



3. 



4. 



Consider the parent to be a member of the child study team wherever possible. Thus far parents 
have been very positive concerning the access they had to^the profiles of their children. 

In (he case of an orthopedic or oth6f special facility consider CADETS to he an integral part of - 
the regular program. Np special permission to apply CADETS is necessary. Should the cliild ' 
transfer to another schdpl parental permission will be necessary to send the CADETS Pupii 
Profile to'the receiving agency. Such permission .may be obtained routinely in conjunction with 
any other approvals necessary to transfer school ^records. 

In order to place an exceptional or^any other child^on a CADETS Pjofile, when that child is . 
receiving full or part-time services in the educational mainstceam. ih.cluding self-contained special 
cl^ placement, the parents should be fully aware of and concur iri .the use of CADETS, When 
parents unclerstand the need for the program there should be no problem. 



Once a^ain observe the ordinary reg^fa'tions and cautions in transfer^ituations. 
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Edward J. Dillon^j 
State SupcrvLson 
Instructional Strateuies & Systems. 
J[ y for Exceptional Children 



' IVISION OF CONTIHUINtf EDUaTIOr^ 

iiPIVEiilTY OF 




INITIAL XAlfla SPECIAL STUDY INS^TiTtJTE . 

(Career'Access Developmental -E/fticational Tracking -Systems) 
.Phase II - Field Test of ; Experimental Edit^^s 
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CADfitS applied adaptive ly. to the learning 
disabilities the development ally vulnerable 
child f romi 0 to 21 years of age, including: 



the orithopedically handicapped 
the learning disabled 
the mdntally handicapped' 
the socially and emotionally involved, 
the S€tnsory impaired 
the sloW learper ' 
the^iidrmal child with specif ic 
de^lofijnental immaturities 



Depi 



■ ■ V 

University bt Delaware - EDP 567 Seminar . \ 
(^Wraduate credit^) ' • \ 

rtmfent of PuDlic --Instruction Inservice Credit 



Sponsored by\the "StteW Committee of the CADETS 
Consortium inVooper^dTtion with the Delaware Depart*- 
ment of Public ^nstrVction," the Department of Health 
and Social Servieses, \tihe University of Delaware, 
§nd the, CADETS dertiqnstVation sites. 



Augtist .15-29\ 197^5" (11 days) 
with' field fqlldw-ud-activities to be 
.scheduled in the. fall\and\ spring of 1975-1976 
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i. 



BACKGROUND 



The moderate to severely handicapped child must have an educational program 
taiwed step by^ step to his unique profile of strengths and weaknesses. The' 
greater the handicap the greater the need for such programs to begin early and 
conttnye precisely without interruption through entry^career/vocational training^ 
Such programs are no^ operational at this poing for the handicapped becau'Se a 
practical individual educational tracking technology does not exist on a continuous^' 
span from birth^ through ervtry vocational training. 



Hence, there is limited educational carryover, whether from agency to agency 
or from grade to grade. Staffs and individual teachers*are forced from year to 
year to rediscover the basit needs of such ctiiidren. At times the transmission of\ 
case Information is so poor thd^t important instructional da1;a about a child *s 
learning needs is never adequ^tel^ incorporated in his program.- 

There are a significant number of seriously handicapped cFiildren who are ^ 
underserveo|»from the-crucial standpoint of not receiving the specific cx^mplete- . 
program which ,they must have if they are to progress. Such ghildr^en are to be 
found in the local educational agencies, special schools and institutions. With 
the national focus this year on the needs of the handicapped who are unserved and 
underserved, this problem becomes a major educational issue. . ' . ^ 

CADETS (Career Access Developipental-Educational Tracking Systems) provides a- 
promising solution to this continuing dilemma. The program, under continuous 
dev^Topmertt since 1970, includes: , • ' 

*A. CADETS Materials - ' 1 ; " 

1-' A Pupil Profile of 14 major lines of d.evelopmeTi: .is designed for the 
' ' use of statewide;^chi}d^ study teams. Continuous records are rifeintained 
in theproflTe of the educational prescriptions for each child (0 to 
21 years of age)L • - * - . ' 

. ^ / ' ' ■ * ^ 

The Profile follows the child fron;|' agency to acjency and grade to grade* 
' ' . Parents are always a part of the team. Confidentiality is respected. . 

The goal is that the child will^ be on a proper program, and th3t the 
progr^am will be changed -precisely'^as his needs change ove/ the -long pull 

. 2. A Teacher's Handbook provides criterlpn>eferehded^diagnostrc-.. 

Instructional resources for each ^ve'^ of each develqpmentaV line of 
the profile. The Handbook is afvjSnized to foster; 
* a. Programs of early developJhejitaf amelioration 'ft'pe^^ntibn; , 

Developmental remediationSpVograms. ^ / ' ' 

3. . A Curriculum Guide a't the ReflVx'te^l (Q to-16 months) |i*hcl udes - 
teacher training films and slides to show in educational- clinical 
^ detail how to' initiate a program^tfor the profoundly physically- ^ 
multiply handicapped child. 

i A Compendium of CADETS Case Studies and Program Reports freni everr 
larea of handicap shows the program in action with many different . 
jtypes of cases in a variety of settings.' _ * - . - 
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• A B. CADETS Demonstration - Projects' - . 

ESEA Tit'l^ III Statewide Project for the Grthopedically Handicapped - 
. Primary Demons<r*ation Si'fe - The John Leach School. CThe Basic 
^Project for the total ^e'ffort),:' \ * - 

. 2! 'Part G,'Pi: 91-230 (Project *SEACAP) Statewide Project for Children 

with Specific Le,arftir\^ Disabilities - Primary Demons tipat Ion Sites: 
Seaford, Capital, an^ Mil^ord Districts, 
* ' ^ ^ *« * 

3. -ESEA PL 89-313 Prpject at the St^te Hospital for the Mentally Retarded 
establishi-n^ a developmental ly-based educational program for the 
profoundly, severely, moderately, andmildly mentally handicapped. 

4>. Part D,^PL ^.1t230 Establishi-pg a Statewide' Inservice and Instructional 
Resource System for the Special Educators of Delaware/ 

5. Specific clinical applications in various cases spanning the~ whole 
spectrum of-^exceptional and^normal development. 

Cr CADETS Professional Training ^ 

.Trainin^g activities include the present Special Study Institute and a 
variety of in-service and dissemination activities.' ^ * - 

% - . . . - 

- ' INSTITUTE OBJEpTIVES ' ' ' ' . 

The program of CA'QET S is now ready for extensive field test. ^The present 
Special Study Institute launches thi.sTphase. Accordingly tnis invitation is. extended 
primarily to supervisors, teachers', and/or therapists who can work as a pilot mjjlti- 
disciplinary child study team in the CADETS program. ^ * • 

* ' ' • 

This is not a crash effort. The emphasis is on a quality thrust to establish - 
a sound foundation in' each new consortium -setting for the CADETS program, ] During 

the first year the aim is simply to. profile^ plan-, and provide effeai vely-fcrr-a ^ 

few difficult' cases in order to-waster the sys'taa. *^ 

. Experience has shown tticit in the first -st^p there k simply no substi tute /or 
a sound, pilot effort. Success, brings its -own problems-thosp of growtb'and expaijjsion 
Hence, the* Duild-uR of a strong" permanent program must be nurtured step-by-step 
clintcany and administratively so as to be optimally compatible. with the manage.- 
iTient;structure in each agency. ♦ , ■ ^ * 

^ Never-the-less, for, the ^geAcy which, elects to implement the CADETS program 
as a means of better serving itSMjnderserved and unserved exceptional pupils, ^ < 
there is no reason, not to begin immediately on 'a'^ small srale. . /. 

- Accordingly, upon completion of the Institute each participant will .be able to: 

. - ^ ' ' ^ ' 

. I.*' Apply the CADETS Pupil Profile- on an individual basis;. 
2* 'TraTislate the Profile into a sound i-ndivi3ual educational, plan^^ 



3. Participate in an interdisciplinary team in'the appli"cation of CADETS ; 
"JS?'^r^smr ' ''''' °' referepce in program planning 



n^rn" ? ? ^° fpelcftest responsibilities it is expected that. • 

rSS^T^f'^J' V^^ provide/certain types of information and'data concerning the ' 
CA2EIS technology in relation to the developmental needs of specific tW dodu- 
lations. Confidentiafity wi> be respected and. the work aspecT^ep^tTal•n'?SuV. 

Finally, document^^ prof asslonal recognition will be given to each cast":studv ' 
wSEls'p^oSram.'''- ^^^^V""^^^"^"^" improvement an'd dissemination of tSe'' 



.institute' ACTIVITIES 



- ^^^ ^ ■ " ^ concentrated 11 day practicum' (Augusfe 15-?qK Following 

^ • . . ' a one-d^y (5 hour; Introduction and overview, parti cipatrtl • 

foil ovy the group sequence mosfe.^£jjj«)priate .tb the needs of 
th-e Chi Mren they serve. Introductory day is Friday, -August 15. 

■ H^^J •= ■ ~. Presentation . Eash'group sequence linf olds as follows- A ' 
Monday , . parti eiilar section of-QADETS is presented in-depth five 
hours of lecture, media, and discussion i're* involved 
Consultants participate who have contributed to the develbo- 
memt of th6 CADETS media. . \ „ - cvc.uf. 

' ? • ■- Workst?&dy-. Specific cases (selec^ted by the participants) - - 

. Tuesday C are profiled on CADETS iVthe proWarea presen,ted in-depth 

* !3j. • P'^^'^s^^^S day.- -Participants work in teams. In- ' ' 
addition, specific presentations are made concerning pilot^ » 
impleraentations of the program. Three hours of workstudy are 
^ ' . involved. Consultant teams, conducjt smaH workstudV groups ' 

^?!;'su1tants P4rticipate who have contributed to the field 
Pi^^t .demonstrations of CADETS in various sites,. 

P,^X ^ . . ■ Presentation. The next section of CADETS is presented 'and — 
Wednesday , the qycle repeats itself unti l P.rh .'nicioa^^■t^" .n/^..H _ 
^ ^-^^^ a total of five- presentation days^nd^-rTv^orkstudv davt^ 

^'^Vn^ end of Phgse I each child study team will have completed' the profiles 
- tSpnf?? r-"''^ educational plan.s of a nufnber of cases that the team had - " 
^t£s onS'X'° l^' ^^^sf^t^te. Each participant will be accountable for . . 
Irfe esspn??^ ?n p.-.^r-"^'^ awareness and permission\and agency, concurrence • 
iStitute/^ e^^f^'^.se. Participants take care o^ this aspecf.befbre the ♦ 

V#«Si4'^ - SfS'selected"!^"?^^ '''' ^UU. arrang ed by the participant, ; 

/ " • • ' 



■ -it-- • , • . 
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Phase in 



■>has*e IV 



- .Field educatio.nal-clinical'. foTtow-uja activitge^ ; ■ These ■ 
activities are .arranged so that ^nultidisclpKijiary consulfant 
'teams may^revriew with the field participants t^e progress of 

. cases prof tied in"1'hase .r..<i In thisYeview educational plans 
'/ • are modified if nec^sari(. Provi^iion is mad^'for a fall pr 
» late spriag review of each case to provide a pre and post^ 
validation of the CADETS profile and plan; 

- Field test 'feedback. ^ • • ■ , 



Registration 



SPECIFIC INFORMATION 



. ^ Because*^ the^^heavy pl^essure of CADETS development schedules^- it was not • 
possible to release this* announceme^it at an earlier date. Therefore, .we. mu^t'^ ask * 
the cooperation of prospecfive participan'ts in- filling in the attached.efrr-e^lmerit ^ 
form apd'retuiJning it by 'May 30 to: - v , 




Cbriferences and Centers 
John M/ Clayton Hall 
University of Delaware 
Newark, DeTav^are^ 19/11 



o Time and~?1^ce 

'' » ■ . • - 

The program will conirnence 9:00 a.m.; August 15 at Clayton Hall, University of 
^ Delaware, A full program is. j^annred from'9 a,m/ to 3 p;m. The schedull^ of " 
activities thereafter will alt^efhate from day to day,- 5 hours one day< 3 hours 



the next- 



Faculty * ' ^ 

\ji . • A'raultidiscipllnary faculty of recognized national consultants and inn^rtate 
K professionals from the CADETS' Consortium will . participate in "the program. .Edward J 
^" Dillon, Ed\D. , Cpordipator of CADETS Development and"^ Dissemination ^wi 11 direct the 
activity.* ' . , •* , , . ' 

" ' ' ' 

■A follow-up announcement providing details in this area will be availat)ie in 
the immediate future. ' . ' 

• _ _ ^ . - ' • \ 

Materials ... - ' . ' 



CADETS program materials in adequate supply will be distribute'd^without char^ga 
to the pantj'cipants. A special CADETS resource library will be available throUghpuV' 
the program. ' • ' ' ^ , . * 1 



/ 



Costs 



• This ^rog-reta qualvf'Tes .under the Summer- Course Fee Exemption for Delaware 
' Teachers selected for the program are onl^ required to pay a $10- - 
registjition^ fee. ' » .■ • • 
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Arrangements are in process to defray the cost of participant travel 'expenses> 
or overnight accpmmoclations at',the Christiana Towers/' In general, reimbursement 
for overnight accommodations w^ll be extended to p^irticipants who must travel a 
distance'.in excess of approximdtely forty-five miJ'es. 

Meal expenses are the, responsibility of the participant. / 
Credit Option ^ ' j\ ' ' ^ 

Participants may 'earn three graduate level credit hours'by registering 'for 
EDP 567 CADET'S Special Study Institute . ' ' - ' • 

. . • » ^ r ■ 

. Delaware public school teachers are -exempt from payment of course, tuitibn 
fees and need only pay a $10 registration fee. Tuition for other OeVaware resident 
students is^l20. Non-Delaware participants must pay full tuition of $297, if they 
desire to register for* credit. - • • . 



Tuition Assistance 



For other than Delaware* public school teachers, a limited amount of tuition 
assistante may be 'available. ' ^ . ; ^ 

Applicants requesting tijition assistance should register by'the May 30, 1975- 
deadline. ^^Notification of tfe amount of assistan ce f-o r credit tuition will be - 
indicated in the'COnfinnationl notice. . 



Inquirie s 



All. inquiries regarding! the Institute- should be^ddressed: 
1 ^' . ' ' J * ■ ' 

^ Qr. Edward J. Billon, Institute Director 
Initial tADETS/Special Study ^Inst^tute • 
Conferences anii CenteVs ' " 
Division of C(iitinuing Education 
University of 'Delaware 
« Newark, Delaware 19711 . , 



Conffrma 



Phone: {302|' 738-221 5 



Con1 



tions / 

' / 

firmations o.f participants selected will 

" ■ t/l 



/)e mailed during the first week 



of June. -Should it not/be possible to select alT applicants, refund of registration 
fee will be retCirned tl/e first week of June. / . , 



^. ■ ^ APPLICATION F(5rM ^ / 

■Return to: ^Conferences and. Centers - , ' " - EDP 567*^ 

■• , ■ * John M. Clayton Hall - . ^ . CADETS Special 

University of D^Uware , ' ■ . study Institute 

Newark, Delaware 19711 ' ' August 15-29, •1975 

• . Pleas,e print or type all 'information. Enclose check (made payable to University 
, of Delaware) for registration fee of $10. (All registrants^ must pay this fee). 
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NAME - • , , ^ 



HOME ADDRESS, 



CITY V STATE '__J\9 ^HOME PHONE^ 

: . LOCAL EDUCATIONAL AGENCY - SPECIAL SCHOOL - INSxTITUtlON 



/ '"^'POSITION 



TYPE(S) OF EXCEPTIONAL' CHItDREN SERVE-D' / 

• . -'-5 



TYPE OF CREDIT (Please check appropriate block) 
L I Graduate ' , ■ 

t,' L I State of Delaware In-Service. 

/~~7 Non-Credit . ' " ' 



«9 



Please eheck the appropriate blcKTk in No. 1 and No. 2 if a5.sista>i!fce is requested; 

1 . / I Travel ^ ^ 

. L I Overnight • ' > \ ^ « ' . i:. 

2/ ,l~ Tuition ^ . ' . 



DEADLINE TOR RETURNING APPHCAT ION- FORMS IS MAY 30, 1975, 



DEPARTMENT OF PUBLIC INSTRUCTION 

njit T^NSENO BUILDING 



DOVER, OEUWARE 19901 



r 



KCNNtTH C.'MAOOCM *• . «AHOALL L, t*OTLCS 

»»tl >g»C*INt(llOINt -MOWA^O ( «0W 

- JOHN J llrAN 

CADETS SPECIAL STUDY ' INSTITUTfe ' . , *s»..„.,,v„c..m.o.«» 

(CAREER ACCESS DEVELOPMENTAL EDUCATIONAL TRACKING SYSTEMS)' ', 

, August 15-29, 1975 ' ' . • 

\ ' ■ ^ ... ^ . ■ • ■ " 

University of pelaware * Supervisor': Edward J.' Dillon 

- > , ' ■ ■ ' ' '■■ ' .: ' 

Purpose:' Initial statewide dissemination and field testing of. the 

CADETS program. Upon completion of the Ins.titute each ^ 
participant was expected to: 

1. Apply the CADETS Pupil Profile on an individual basia; 
* '2. Translate 1*he Profile into a sound individual ed,uca- ^ 

tipnaL plan; ^ ^ . , v 

XI. 3. 'Participate in an interdisciplinary team in the appli- 

J \ ' ' ' cation of CADETS ; , • * * A 

/. . ' -4. Apply CADETS flexibly as a basic frame of reference 

I . ' in pifogram pl^anrfing for- group instruction. 

I ✓ ' ^ . , ' ' ' * 

With respfect%to CADETS field test responsibilities, it 

is expected that participants will provide* certain types 

of information and data concerning^ the CADETS technology 

/ in relation to the de^velopmental ^needt of specific taj.=;», . 

f- get populations. ' * ' , 

P^rticipan^sX 75 (special education teachers, physical therapists, , 
^/ occupational therapists, speech "clinicians^, school 

psychologists^ social workers ^nd 'education admi^istra- 
\ * . tors) 'from -22 different public and pri^at^r-^gencies, 
\ • attended the institute. This representation encompassed 

' ^ every spectrum of programming for the neeids pf exceptional 

\ ^ children*.. / j 

''Activities; 1) Participants w^re trained in dppth.in the CADETS m^te- 
X rials including 'the applications of: > 



\ 



\ • A dynamic Pupil Profile,; . . ' r 

A criterion referenced Profile Handbook incltid|.ng 
the: . , , * r 

Reflex-Motor-Perceptual* Dimension / , 
Specific Perceptual Dimension . , 
Symbolic Dimension ' ' , ' . 

Cognitive Dimension * 
< . ^ Personal-Social-Vocation'al Dimension ' 
h multimedia Curriculum Guide at the Reflex Level • 
- (0 to 16 Months!. 
Multimedia maltidiscip3,inary presentations were used 
J:hroughout the program. 



2) In addition^ each participant was expected to profile 

and- plan an educational program for one handicapped 

child utili2i<g CADETS ,. 
' * < ^ ' ^ 

3) Finally^ participants -designed a preliminary opera- 
tional plan for the pilot application of CADETS in 
their own institutional setting. 



1) Field testing of the CADETS materials was initiated 
immediately. """^ 

2) Broad -statewide dissemination of existing CADETS 
products was accomplished. ^' . 

3) Specific cpmmitment;^ ,v;ere obtained for the statewide - 
and the pilot application of individilal tracking pro- 
grams for specific numbers of seriously handicapped 
chi^-dren.^ In this- respect CADETS' pr.of iles and plans 
wilC-be implemented for 50% of the orthopedic popula- 
tion in FY* 76- The goal^is 100% a^ccomplishment by ' 

. tihe ehd-of FY' 77. ' • ^ 

4) The bases 'for SfeNSC (Sequential Evalua/tive Networks 

, for th^^pecial Childy were • established , in €hat the , 
participating ^g^piea. can^ be ^clustered sequentially 
4t to demonstrate continuous' tracking of each severely 
handicapped child from fnfancy^ thr9iigh entry c^eer/ 
'^vocational 'training. ' ' * ^ 

5) The bas^s were established for subsciquent projects to 
implement ,specif^ic components jgf the CADETS delivery 
system. ^ ■ ^ ' 

'^"*ftS\a result of tKis ^institute 'tljere has been an iri- 
tensive multiplication of^ diagnostic- leadership per- 
^^^sbhnel statev/ide especially at the early childiiood • 
intervention level; Tfie need for i^'uch leadership in 
all agencies and -institutions is crucial- to the sue- 
.c^s of any special, education grogramS ^ especially - 
tn^ programs Qf the future such as .CADETS which pro- 
vide for . continuous indivi^dual tracking and progress 
account^ability from the earliest, point of identifica- 
' tion; ' . ' ^ 



* Participants 
Evaluations of the Initial CADETS 

^ .Special Study Institute . * 

J. .M". Clayton Hali 
, University of Delaware * 

— ."^ * August IS'-Zg, 1975 

. /CADETS WORKSHOP ' ^ . ' . • * ' ' ^^\<5J. ' 

"Well organized. Excellent material. iJeipful, interesting consultants."' 
Solutions offered l:o 'problems we ara now trying to cope" with unsatisfactorily 
i-n the classroom.' It must have been difficult to carry on the -same discussioji ' 
with people who had had years of experience in developing^ this beautiful program 
-and those of us who, just arrived. The epccellent biblfographies should^ help fresh- 
inen like me catch up. ^ Many thanks for this -great .experience. 

;f This has been an extremely worthwhile two weeks for me. In fact, it ranks 
as one of the top educational experiences I've had in graduate school. Content 
waS' highly interesting and informative and tfie consultants were -stimulating and 
,tielpful. Organization was superior. ' - - . 

I have fbund the approach and rationale fascinating. The/fact that ,the 
•profile can at a glance' reveal the informatibn processing abilities of the child 
and 'their relative rate of development over a long period of time would be 
invaluable to me for some of my chiWrenT When our PRD committees meet and^ at 
.times, we seem npt abl§ to agree on a specific prescription for a child, the 
profile would.be very useful. I would like to see'some information compiled 'which ' 
would enable drs. to see rather quickly what* a 60 month pld should be doing, etc. 
We could do this for ourselve§ from the handbdoks. As a speech clinicianV .1 
hadn't been exposed,^ to any great extent, to over-all remedial procedures. 

' 0 The CADET. Pro filing System seem& to be what" publiQ sch<aftas needed long ago. 
File folders are cragmied with' unorganized, information and as the child passes^ 
through the system the folder gets fatter not better organized. The developmental 
approach establishes a point of reference and uses a logical^ sequence. 

"wouldn't I havfe been presented with this system in undefgr^uate School?" The 
course contained so rftuch ne*7 material and was given to us^'^ll a^once'-it was a 
lot 'to chew, but intellectual indigestion is wh&t we all get during the summer 
sessions,, isn't it>? I -enjoyed a^ burp '.here and there as .1 tried to swallow the 
daily information. In making my profile I became very close to chosen child 
dnd-we established, a rapport fbr^ the coming year. I also learned to make ^contac^s 
with the home and achieved a better understanding of the child's envirohment-which 

o I would not have been able to do durj^^ngf school time. I would' like to continue 
^this^ ^profiling and nerhaps next year'wheri I am more -famili^lr with it," introduce 
the system to my scnpdl and pilot* it, in our resource rooms for the severe cases. 
We special educators have, requirements to'meet-this system^^really helps its*to 
be organized,- to establish our needs~the .children*s needs^'Vnd to be accountable 
for what we , do. Progress can be seen on the profile-let's hope it always is forward 
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I found the materials very helpful. I extremely enjoyed the course and feel 
it will be most "helpful in our program. While working at such an early ag^ with 
our .children it .is very cle'arly seen how beneficial a program of this type* 
can be. Hopefully^ the day .will come we can reach children at this early age. . 
I found the. course very exciting arid am looking • forward to more workshops, etc: 

Th^ workshop was excellent, Ed.' There was k gre^t deal of material covered,' ' 
but your consultants were clear and we ll organized, i I feel CADETS has a great ^ 
potentiar? I am concerned with. the amount of time required to complete a profile. , 
^Will public schoo:^ teachers be given the time and administrative support to 'carry 
out the d-iagnosiS and develop a prescription? . ^ • -v 

I feel-this program ^s very useful at the pre-scKool level and should be.* 
introduced into all maternal and child health clinic' With creativity parts of* 
the profile can be effectivaiy used* with kindei^garten or primary graders as a 
diagnostic tool." I feel that children in question in* the' early years should receive 
parts of the profile so that placement in the proper 'educational setting can be 
made. At that point its use' should be coordinated with 9ther apt^roaches built 
on other rationales or beliefs. ^ * * 

Profile idea is excellent. Needs to be more compact in terms of material. 
Course was good but a gr^at deal to handle in 2 wee)cs. Language area—could/ 
us,e some work. ^ , • 

Keep up this great program! This is my first experience, with -Cadets arid 
I am f>oth , overwhelmed with a'll the information anc^^ Excited to the poitit I can't 
wait to try *this at school. 'I do wish there could be ^ better understanding^ among 
administrators about your idea because more te^achers coul-d then be involved. 
Please giv^ us some practical experience with the training^ prx)grams I have tried 
checking reflexe's But I am not sure of what I'^am doing. 

Handbooks and_jGuide, should include a complete fold out of each -dim line 
■.according to months level. The statements should be stated in shorter terms. 
Profile — The book with the diagnostic commerfts- and educational plans shouM^'be 
more compact. The profile i$ too cut up for eisy understandings for tes^cher. ^ - ' 
It is hard to follow the check list, diagnostic comments and educational plans 
and cprrelate- it on'one area.J^ - • .• ■ / 
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^ Course Content — Excellent but most poncentrated in a 2 week period. How§v«r,. 
I'believd the coming sessions' yill permit in-depth exploratiopT and answer the 
questions people may have. Consultants--Great ! Would , hope the affective domain 
could be examined in future seminars. SEM teachers -are struggling!!! 

Alot of material was given to be digested in short period of time. Being ^ 
fairly new in this program it was rather cfifficult to completely- digest all ' ' * 
that was given each day. I found this course most interesting. If^has'^re^Uy 
opened- tha door for m ank 1 am "beginning to look at my handicapped children In ^ 
all lines of each of the>o dimensions. 1 am very, anxious to do further testing . 
on my children and hope that by making educational plans along the line's most 
needed it will help to make me a more effective teacher in the ""future. 



^ CADETS 
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The overall program during the past 2 weeks has been stimulating and I feel 
generally has gotten everyone thinking in new lines of...direction for the better. 
Workshops throughout the ye^v will be most beneficial. Even though I' have been 
*^xppsed-|tQ this terminology and some of the theory for several years, it is 
still difficult to group, I feel the 'auditory and language lines could be 
refined and have indicated suggestions in my profile book. Six years ago if I 
had told a classroom teache*r that one ,Qf her students needed occupational therapy 
because his abnormal reflex pattern was interfering, with his learning,„.-I would^ • 
have been regarded with much suspect, today all that is changing and CADETS can 
take much of the credit. 



Basically the course was very goo d.^ The ideas are great — ^something liks 
this is really needed in our schools an^ other agencies. Again I do have to - 
criticize the overemphasis of the STNR. At the -workshop we have worked with LD 
kids for 6 years and Jean Ayres has much longer. We have found it very difficult 
to' get a true STNR response without influence of the TLR. We aire finding that * 
most of our children have inadequate development of their vestibular systems .. * 
which is the lowest lefel of development (ta'ctile being the exception — they 
both develop' quite early in the pre-natal" period) ; The vestibular mechanism 
exhibits a strong influence on the labyrinthine reflexes and this is where 
treatmeht should be first emphasized. Granted spinning is a powertul stimulus 
which should nd't be used by a teachefr alone without aid of a the^rapist. However, 
there arennore activities (exercises) which could be used to bettei^ inhibit the 
reflex patterns. We are finding that a variety of exercises is mo^e challenging 
to the^child and achieves more inrthe end. Finally, I think Ayres test battery 
should Ke incorporated into the pro-gram — at vleast the section on tactile perception 
administered by a "professional, ^ 

This course has enriched my feeling about developmental e^ducation. 1 have 
been working in the feel for some time, but by listening to the consultants again^ 
and gaining more informatiion I enjoyed and acquired alot, I would like to see 
all special education teachers frojn my district take tbis course. I-would not 
prefer to come the last two* weeks of August. 

Program extremely worthwhile. Materials are well laid out and beneficial. * 
The child is definitely the center and sound ^educational plans can- now ^be" written . 

The materials are invaluable in a practical and'4.n an orientational point of 
view. They will assist me 'in diagnosis, educatipnal planning and facilitate 
awar.ei^ss of a child's place in achievement. The Cadets program is a^sound o»e^ 
It has drawn upon many con*tributiohs and has finally given a concrete means with 
which special education populations can be taught, and can be tracked from 
agency ^to agency. % , r 

1* have enjoyed this course. Having tSken the* .previous workshop, it was tre- 
mendous to review it all again and tcr have new areas explained.^ I am pleased 
with the profile! It has been so helpful as a diagnostic tool for me with my 
clasrs and also as an indicator of progress to the parents.' ""They really . appreciate 
it. It's interesting .how they will tell stages of development that were missed 
whe*n they realize you really can gain information on their' child. Previously 
they wece reluctant- to admit it,^ Thanks alot. Dr.' Dillon, .1 enjoyed being 
a group chairwoman^. It was benef iciaKto me to hav^.the teactiofi of an 
interdisciprinerian\^roup*. \ 
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Workshop a commeridable effort--We down at HMR are thirsty for these 'experiences 
and don .mind ^ the location whatsoever. Materials .available weje excellent — as 
was the exposiire* to the various consultants. ' 

The materials given out at this wo'rkshop were remarkable, 'They will be of 
tremendous, "help. With .their useage I feel I can better identify whae^my 
students n^eds ^re and how to remediate their problems • 

ol feel the handbooks need further extension into the higher age groups. ^ 
Also more specific operational definitions need to be presented in the check lists. 
Generally the program has been very beneficial. Not having had a^y previous * 
background in CADETS I am still having some difficulty assimilating and intergrating 
some of the very interesting parts ^l^ut I .feel it is a beginning and- I look forward 
to future workshops in the area. . 

The task of cfej^ting^a comprehensive educational developmental tracking 
system seems stagerfng— yet it is being, done in a systematic 'and organized manner** 
I am certainly sold now, though, I was not when I arrived. I look forward 
to the combination of the handbooks into one package as well as the change of 
the total educational plan to one spot in the profile. 

The workshop has been valuable to me. I have been involved in other work 
shops of similar nature but this one continued to reinforce earlier learning ^' 
experiences. I feel more proficient in my task and go back to my job with 
reviewed enthusiasm and expectations using the CADETS program^ Materials excellent. 

J, ^i^terials are great., I learned alot. - " * 

The written. schedule was good. The attetnp-ts to keep to sessions schedules 
were also good. Break time need to be^ refitted spmewhat. ' Some' people just 
cannot go»beyond 90' minutes without a break. If break times were known to be 
a certain tirfe one could wait the'extra f ive or" ten minutes aftd not have to , leave 
the room.' / - . ' ^ 

An excellent introduction into a much neglected and misunderstood critical . 
aspect of education!! ' , ^ ^ 

Alot was covered in a very short time. Evaluation at this point in*time 
is extremely difficult. I think the" |bl low-up sessions and on-sight assistance 
will provide a broaHer base from which to evaluate the programs. In addition, 
one pilot efforts will de\ermine whether CADETS is useful to our kids* in our 
program. « * - . 

To. much, information in such a short time. Handbooks excellent 

The materials composed and, distributed are of exceptional values for one 
simple reason, at least and that is — "^o* far^* there is no one ^resource from which 
you could .get an .extract of such vital in information. Verx useful and ot 
dynamic nature. I*m sure it will create a great pos4^fcive impa-^ct/-. in ' the lives of 
handicap children of all .kinds. The course, too lengthly with too much repetition 
and hammering of the same topics or subjects. Could have bec^* extremely PRECISE, 
to the point, BRIEF with no undue reyisions of the same subject matters. 
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Tlie course was extremely beneficial f o'f* me from the" stand point of remediation 
and recognition of the mij/d LD child at the kindergarten level. Both Mrs. E^rly 
atid Dr. Bender were esp^ial-ly helpCul for this area. *In terms of 'providing 
an overview of the developmental process of learning I feel there is np better 
cours^^ of fering. I do feel however" that any future presentations be more depart- 
mentalized according to the children we service. , ' ^ <• 

I feel that materiaj* will be excellent source in finishing profiles. HandS? 
books offer references and specific information which will help greatly in writing the 
education plans. The course was stimulating and most interesting. Will greatly 
help in f inishiiig.the 155 profiles we are now* involved^ in. I^am interested in 
any* workshops to follow and follow up meetings which may occur in the future. 

I felt that this program was very good, but that for the type/of student 
; which I deal with it^ came a little too late to help. Also I feel that if Cadets 
^is accepted system wide, it will make this^^nrjililem^less complicated. Hope it 
does become*) operational. I feel that; the material provided will' be quite helpful, 
to teachers of special education stude^nts, but I think that the emphasis should 
be (firected toward those people who function with these same students without 
the formal education in the area of exceptional' children. This I believe is one 
of the shortcomings of the, program aay it is operated now.^ ,There is too little . 
training provided to those other teachers who spend more time with these same 
children and might be-able to assist in an educational ,prdgram for the mildly 
handicapped or emotipnal child. 



Handouts so far, should he very helpful as resource materials that can be 
used'constantly . The criticism or suggestions I have for improvement seem to 
be in process. One danger in that the material can become too involved . 
As it stand a public' school "ceacher will of necessity have^to do a great deal 
of background reading. Simplification . should be paramount^ To eventually Profile 
every "child at Tisk^ in Delaware should ^eliminate a large percentage of LD dis- 

^ coveries in schobl. 'By sols^ing the problem early if it is possible to treat these 
children. A follow up to this seminar and frequent consultations with professionals 
in various fields of child development for reinforcement of the initial program 
is essential. There is some danger in a3king too much of the classroom teacher 
in the area of diagnosis. Talking with some teachers here indicated that they 
^ had no recourse, to professional opinions and must do all diagnoses themselves 
without any thought of professional jealousy. I see some danger to the child 
in expecting too mudh medical or paramedical exportise Jt^n the part of the class- 

- room teacher. As^a whole *I have found the sessions stimulating and the material 
useful. 'There has been some lost time. I am looking* forward to follow-up 
sessions. (Professional "jargon" should be kept to a minimum particularly if 
parents are to share*) We have had' some cpncernfthat so much .stress .is being 

g^placed oh the STNR. ^Thi's is of ten'^if f icult ' to evaluate properly in the school 
age child if it is minimal but still interferring. Our experience has shown that . 
it is necessary to evaluate, concentrate, af!d treat at the lower Labirganthine 
l^Vel which is -really global. More attention should be given to this area so 
that teachers will look for .this lower level interference. Often treatment at • 
this level will also help eliminate the interferring STNR. 

I am quite enthused about the' CADETS Profile and afh sorry more of the people 
from my district could not attend this workshop. I would like to have at least 
one copy for each of tneI^^'so that I could explain its \ise and" usefulness at our 
in service day at the beginning of September. Would it be possible to have one 
• or two dozen copies? . ^ 

(Typed at the University ^ of Delaware) 
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MEMOKtNDUM 

TO: • ' Participants irl ^ADfiTS' Special Study Institute 

FROM: ^ Dr. Edward J. Diilon, Institute Coordinator 
SUBJECT: Case 'Study - CADETS Profile 



Thank you for your efforts in the Institute. We were^impressed 
by the mapy excellent case studies j . ' ■ " 

The case stu^y is being returned to you'^at ^this rpoint. Keep in 
mind -our earlier memo to you concerning conf identialirty? '^^The 
material should -be returned to the parents; I know they will be 
interested iri hearing' from you, about the nature of the profile 
arid its meaning. Hopefully, where E)p#sible, the parents would 
agree "to the uS^ of ''the material "as "input .to the t:hild|^ total 
program. ^ ^, ' ^ 

Again, there is a caution concerning CAOeTS . It is not ^intended 
as a crash program. Should you plan to use this material, when- 
ever possiile^ start s7.9wly on a pilot basis. In^,,Jiie beginhing it 
i^ better to d^^^on^nzjr-'-^wo cases well than to make^tSnpossible com- 
mitments. "Later the profile can be used adaptively in a variety 
-of ways which wq .will be covering in ou^ follow-u^ workshops. 

We^ hope to be ihl touch - with you shortly concerning the workshop 
program, for this year. September has turned oa€' to be an un- 
usually busy month bedaufee' of the unitlaudit .^program. We believe 
the schedule should be clear within a .few days and at that" point 
we will schedule activities and* send out announcements. 



5JD/pb 
.wc. 

cc - Dr. Wachter 
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„ 18lh and IJiiynatd I^oulcvaul 



Ooai^ of IXrc'Ctors 
I.csJic. Morrill ' " . 

Maiy H.i/tUon 
Lt jibn *SLGov\*an 
Louise Ifhtl 
fictl Dob.vynjki 
Joy.(' Ponu-!! 
^ Naonii bi n ht 
Boh Sbc'IkTjSjracf 

l*honws hUG^wan. 
i 

Hxcaitiv'c l^i rector 

^■•Frofessi(»n. I Advjvor. Coranuttec 

,Pr. Ted 12. Cinii.ustcr 
Dr. Pau.'A J. .\f-|y:it 
Dr. J. JorJ.n St^-ri^i/i, Jr. 
Dx.,Kenr>* Hj S(fcud 
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Dr* ^Ed\vc>rd Dillon, Sapervisor 
Programn feJr Except icnal Children 
Depnrlunent of Public Instruction 
Townsend Building . 

IJover, Delav/are 1990^ ^ * 
Dear. Dr. Dillop, . * 

Please accept my apology for not writing, 
sooner to exprGs;c our appreciation oS->sXxo\\ ' 
well run seminar last August, th?t I and one 
of our language therapist consultants had the 
pleasure to attend. . ' ^ . 

It v;^s perfect- timing for ua^^ because v;e 
' sta^-ted our Early Childhood Program lk:r the 
handicapped this fall.^ Through the inscrvicc. 
with the rest ot our staff and parents v;'o arc 
using the Cr^dets Profile on our ycung chilcron, 
All'^of cTiir '.staff are very enthusiastic ajTcut > 
it, and most of all we are learning in ^depthi? 
about the different nee4s * of r»tho' chiid^ and 
therefore, can pl-an much better, for education 
-.and therapy irnploinentaticn* 



^ V7e all hcpe tha^Lvyou- can continue tc ruiv 

more seminars and workshops ^and that noro and 
more people in the field- of special educatid'n 
can use the cadets as a tool for* assessnicht 
-and p^graming ^for the handicapped chil^{ 
parents like ^it so much because* it gives t^heln 
a better understanding, of their child's needs 
an^d^'^^otential* ' - 



Our 



Thank you .a'gain. 



Since^^el^y, 
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Elfriede Bergronnn . 
Executive piroctcr 



PENDIX C 



7- 



Project Supervisory Team (STEAI41) 
Project Service Teams {STEAM2) 
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^ ' ' . ' PROJECT STAFFS > ^ . 

* • A » 

. , ' "Overall Projoct Supervisory Tegm / 

(Designated STJS'A.Mj') .' ' / 

l>r.i Edward J. Dillon .(Project Director) 
,• Supervisor, I-nstructional Strategies &' • ' • 

Systemg", Sta^te Supervisory Teara for ' ^ • ■ 

Spebi-al Education ' • ■ 

Archie Ellis ' ' . ' 

Curriculum Supervisor * ' ' 

Seaford Sch'dol' District ' . — 

'^^rs. Mary^S. Wiley - ' * ' ■ , * 

Principa}.. ' \ 

West Seaford* Elementary School'' 

.. Robert V. Bresnahan •- . • , - •,- 

Principal ^ ' - 

Seaford Central Elementary School 

. Melvil]e Warren 



Director of Elementary Education V. 
Capital School District ' ^ 



Robert-T-S. Hall 
Supervisor, Media Lab 
Capital School District 



Mrs. Bonnie Higgins- • ' • ; , - 

(On-site .Gd^rdinatdr-Pi lot Demonstration Site) 
West Seaford Eleraent.ary School ' .7' 

Mrs. Betty Warren - ' ' •' 

(On~sifce coordinator-Pilot ...Multiplication Site) 
South..-Dover Elementary School' 
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Project Sorvicc! T eam ^ " 

(Designated STEA/'I^ ) 
•<y^Seaford Pil*ot Demonstration Site 

' Mrs. Bonnie ifiggins • * ' ' 
-Coordinator ^ . , 

' * . - . ^ ' . y 

Mrs. ' Ina Upnhur 
J .Coordinator, Learning Resources Center 

James E. Young 

Learning Dis.abilities a?eacher 



Mrs. Tatricia Derrickson 
Lead Kindergarten Teacher 

Ars. Shirley Butler., 
Learning Disc^bilities Teacher 

Mrs. Gai3. Rae . 
V S & E Teacher 

' Mary i^nn,Krynski 
EMR. Teacher ^ ^ . 



Project -Service Tea??, 

■■' ■ ■ - * — — o 

(Designated SxLm2)' ' 
Capital Piiot Multiplication. Site 



y Karrcm 



Mrs. Betty 
Coordinator ' " , 

<-Melville VJarrcn ^ ' ^ 1 

Director of El'cnic^itary ..Education ' . 

Robert S* Hall ■ , ' ^ '"^ 

Supervisor, Media tab • " ' 

Donald L. Bucklcind * ^ «q 

Principal, Ilartly lilcmcntary .Scl?ool ] . 

Beverly Filer' , " ' ^ ^ , 

a « Teacher,- To\;nc I^iniv Elomcntx'\ry Scliool^ ' ' ' 

• * ♦ • . I. 

Note: Participant £;taff mombors from tho'^Mol f c^rd^ Alexis ^ 
duPont and 'Claymont Districts heive not yet b'cca a))pojritcd. 
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APPENDIX, D ^ 

Supplementary. Reports from Initiaa Projict 
Demonstration Sites \ " 

1974-1975 Learning' Resource CenterN 
Report Seafcrd Demonstration Site 

. FY* 74 and FY' 75 Multiplication Site 
Report - Capital District 
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END OF THE YEAR REPORT 
PROJECT SEACAP 1974-75 SCHOOL YEAR 
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IDENTIFIti) 'exceptional CHILDREN ^ 
SEAFORD SCHOOL DISTRICT - DEMONSTRATION 5ITE 



Submitted by ,^ 

. . INA J, UPSHUR 

DISTRICT-/ COORDINATOR OF EXCEPTIONAL CHILDREN^ 
. • SEAFORD SCHOOL DISTRICT • 



" ' J 

END OF TH& YEAR REPORT 

^ y ^ / 

PROJECT SEACAP 1974i-75 'SCHO OL YEAR * 

— : — 

IDENTIFIED^ EXCEPTIONAL CHILDREN ^ 
SEAFORD SCHOOL DISTRICT - DEMONSTRATION SITE _ ' 

^ "During the 1974-75 scho'ol year intensive support for Identified Excep- . 
tional Students in the areas of Math, Reading, Perceptual Training, and 
^otqr Development was reviewed and reported not only.^at the West Seaford 
Elementary School Learning Resou;rce^Center-Demonstfatioft Site, but also * 
Central Elementary, Frederick Douglass Intermediate, Seacard Junior High, 
and Seaford Senior High Schools* regpurce rooms, ^ ' ^ 

End of theWear test results* indicate that the students classified as 
Learning Disabled and Educable^ Mentally Handicapped showed marked progress, 
in the areas of Reading, Mathematics, Socialization, Fine Moror Development, 
Gross Motor Development, and the Perceptual Development, • 

Reading and Math levels were derived from the Informal Reading Inventory, 
the Peabody Indivii^ual Achievement Test, and the students current placement 
in reading and -math. * ■ ^ , 

\ : . 

Areas of weakness were derived from the.Slingerland Screening Test for 
Identifying Specific Language Disabilities, Primary Self Concept Inventory, 
the Seaford Short iForm Sc::een:^ng Test and' the' Perdue P^rce'pt^ual Motor , 
Survey. ' / • * 

' . "< , % ' 

Social progress was determined by the classroom teachers and the staff 
from the various Learning Resource tenters. 

This report does nof include any students identified as Socially and . 
Emotionally Maladj'usted , Hpwever,' in the report for end of the school year 
75-76 we do intend Xo include identified S.E.M, since the services will be 
extended to the schools that are mentioned in this, report. 

This report does pot incJLvde those>>i^^\idents who did receive part 'time 
services in the elementary and interme^ate schools or those students who 
were not tested previously in the fall, ^ 



This report does not include students who were pJLaced during the. year. 

This report does include -some Junior and Senior High- School students 
who were to receive part time services^ but the services included w^re in 
the-^ar^as of Reading and Mathematics, ^' 



'(continued) ; • 
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HowjBver, it' should be noted that the students involved in this report 
did receiye' s^ll group or individualized instruction, Materi^s used 
appeafed fto meet their needs and socialization was ^ essential part of ' 
their curriculum, A multi-disciplinary approach was used throughout. 



Submitted by 
Ina J, Upshur 



District Coordinator of Exceptional Children 
' ^ Seaford ^chool District 
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LEARNING DISABLED 



WEST SEAFORD RESOURCE CENTER 



it- 



1. 
2. 
3. 
4. 
5. 
6. 

7t 
8. 
9. 
10. 



READING LEVELS 
Sept. 197.4 May 1975 



MATH LEVELS 



P 

2.1 
PP 
1.2 
2.1 
l.>2 
2.1 
P' 
1.2 
1.7 



1.4 
3.3 
1.1 
1.9 
5.5 
2.2 
3.^0 

r.8 

3.3 
2.2 



« 



Sept. a974 
. 1.5 

2..i: 

K 

; 2.5 

2.6 
2.0 . 
°,'2.0 "-' 
' 2.0 
. 2.0/ 
« 3.0- 



May 1975 

' 3.2 
2.2 
0.6 
- .2.3 

3.7 
■ 3.3 
3.0 
3.4 
3.'8 



^ READING LEVELS 

■' is ■ -i ■ 
s!*-'l; Improved from September- to May ■ 

2. Stayed the same from September to May 

,3. Regressed .from September to l^ay . 

4.< Total ^ " ^ 



10 
0 
0 

10 



MATH LEVELS. , _ ^r^- 

i 



1. Improved from- Septembjet'^^o May ' f\ \^ 

2. Stayed the' same f^om' -S^ptembet^ ta-May 0 
^ 3; Regressed' from September \fd flay • 0 

4. Total - ^ . . 10 
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EDUCABLE MENTALLY HANDICAPPED 
WEST SEAFORD RESOURCE CENTER 





' READING LEVELS 


MATH 


LEVELS 




Sept. 1974 


liay 1975 


Sept.. 1974 


May 1975 


1. 


fP 


2.4 


1 


1..8 


2; 


PP 




1" 


2.3 


3. 


PP 


1.5 ' 


1 


1.5 




3.2 


3.3 ' 


t 

.9 


1.5- 


N 5. 


P 


2*6 


2 


1.5 


0 • 


1.6 


2.0 


2 


2.5 


7 


2.1 ~ 


. 2.5 


2 


3/0 


ft ' 
0 • 


. P 

* 


1.9 ' 


1 ^ 


2*1 






•c 

READING LEVELS 








1. Improved from September to May 


' 8 






2. Stayed the 


saiie from September to May.O 






3. Regressed froii^ September to May 


0- 






'4. Total 




8 


• 



;MATH LEVELS 



1. improved from September to May *^ 6 

2. Stayed the same from " September to' May 0 

3. Regressed fron\ September to May 2 

4. Total * • 8 
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., -5- . 
, • ~ learning disabled 
centraI elementary 'resource center 



reading LEVEt'S " . MATH LEVELS 

Sept. 1974 May 1975 ' Sept." 19/^4 May 1975 

0.9 1.4 

1.9 1.8 

3.8 . ■5..7 

4.6 4.6 

-.6 3.2 

2.4 . 3.2 

2,3 4;o 

4.0 6.4 



1. 


1.4 




1.6 


i, ^ 


1.2 




1.6 


3. 


*1.8 




► 2.2 


4. 


2.2 




2.6 


^' 


1.4 




1.9 


6. 


.2.4 




2.9 


7. 


3.0 


<* 


3.6 


8. 


1.9 ■ 




2.2 



* ^ READING LEVELS 

1/IraproyeH from September to May 8 
1. Stayed tbe. same from 'September to May 0 

3. Regressed from -September to' May 0 

4. Total ' ^8 



MATH level s' * ^ 

1. Improved from September to May 6 * 

2. Stayed the same from September to.^ay * 1 

3, Regressed from September to May 1 * 

4, Total ■ , 8 " 



10/75 



r6- 



\ 



EDUCABLE MENTALLY HANDICAPPED 
CgNtBAL ELEMENTARY RESOURCE CENTER 



r 



1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 



REAp^lNG LEVELS -, 
Sept. 1974 May 19-75 



PP 

PP 

1.6 

1.6 

1.6 

1.0 

2.0 

1.9 

2.1 



1.1 
1.9 
1.9 
1.9 
1.9 
1.1 
2.4 
2.7 
2.2 



MATH XEVELS 


Sept. 1974 - 


May 1975 






K 


'0.6 


K 


0.1 • 


1.1 


,0.3 


.9 


1.1 


.6 


1.5 


.9 : 


1.1 


.6 


1.9 


1.3 


1.9 


1.1 


2.2 . 



READING LEVELS ^ 

1. ImBroved from September^ to May ' 9 

2. Stayed the same from September to May 0 * 

3. ^legressed from September to May 0 - 

4. " Total . - . 9 



MATH LEVELS 

1. Improved from September to May. 8 ' 

.2. Stayed the same from September to May 0 - ^ 

3. Regressed from Sep€mber to May ^1 

4. TotaL . . 9 ^ 




ERIC 



10/75 



LEARNING DISABLED 
FREDERICK DOUGLASS RESOURCE CENTER 



READING LEVELS _ : ■ MATH LEVELS 

. SepT:.'I974 May 1975 . '^^/ Sept. 1974 Bay' 1975 



1. .3.6 ' ■ 2,9 

2. 1.0 ' 2.1 

3. 1.9 1.9 

4. 2.5 . ■ 2.3 

5. 2.7 ^ 2.9 

6. 2.0 2.2- 

7. 2.1 ~ 2.6 

8. 2.4 2.6 



■-if 



4.6 


6.4" 


1.4 


2.6 


2.4 


' 3.0 


3.5 


3.5 


4.2 


4.^ ■ 


2. .3 


4.4 


3.8 


3.8 


3.3 ; 


4.2 



.READING LEVELS 



1. Improved from September to May , 5 
2* Stayed the same from September to May 1" 
3. Regressed from September to May ^ ^ 2 
4 J *Total I ^ " * 8 



MATH LEVELS 

1.. Improved from September/ to May ^ 6 

2. Stayed the same-from September tolMay 2 

3. Regressed from September to May 0 

4. Total . /"""Ss 8 



V / 



10/7^ 



-8- 



EDUCAbLE MENmLY. HANDICAPPED ' •.' 
. FREDERICK DOUGLASS' RESOURCE CENTER - 
READING LEVELS " ' - ' ' jj^xh LEVELS* 





Sept. 1974 




May 1975 


1. . 


■ 

2.4 




' .3.0 


2. ' 


* 2.2 




2.6 


3. 


2.5 




*-^3.0 


If. ' 


2.5 ' 




■W2^9 


5. 


- 1.8 




- 2,4 


6. 


2.2 


s 


2.-2 


7. 


1.8 • 




l.S 


8. 


2.8 




3.5 


9. 


2.2 




- 2^.3 • 


10. 


°2.5 




3.1 


11. 


2.9 




3.2 


12. 


■ . 2.3 




1.9 



Sept. 1974 


May 1975' 


2.1 


■ 2.5 


1.7 


> 3.7 


0.9 


2.1 


2.5 ^ 


3.5 ^ 


2.7 


. 3.8 J 


2.4 


V,3.1 


0.4 • 


^ 0.9 


2.0 


3.4 


2,.l 


'3.2 


• 2.3 




1.4 




2.-3 


2.0 ^ 



READING LEVELS 



1. Improved' from September to May^i^ 10 

2. Stayed the same from September^^ May 1 

3. Regressed from September: to May 1 

4. Total ' ' 12 



MATH LEVELS 

1. ' Improved f'rom September to May v 11 

2. Stayed the same from Septen\()(er_>to 'May 0 

3. Regressed frotn September to May ' 1 

4. Total' 12 

I) 



10/75 



ERLC 



46 



\ 



LEARNING DISABLED 
JUNIOR HIGH RESOURCE CENTER ^' 

■ READING LEVELS \ MATH LEVELS 

Sept. 1974 May 1975 - Sept. 1974 May 1975 



1. 


3.9 


4%4 . 


6.0 , 


9.2 


2. 


3.3" 




2.5 


4.4 


3. . 


3.0 . 




3.2 


4.4- 


4. 


2.7 


3.1 


2.6 


3.2 


.5.. 


. ' 11.9 


9.3 


, 3.4 


° 4.6 


6. 


3.9 


.4.7 


3.9 


7.4- 


7. 


4.0 


4.2 


3.0 . 


'■ • 6.0 


8. 


4.6 


5.8 


5.7 


7.0 


'9. 


6.1 


7.1 


6'.4 . 


5.7 



I. 



10/75 — 



ERIC 



READING LEVELS 

ik. Improved f rori September to May- . 8 

2. 'Stay&l the game from September to May 0 

3. Regrenscid from Sejptember to May ^ ' 1 
4., Total . 9 



MATH LEVELS ^ 

!• Improved from^ Sept^ber to May 8 

2, Stayed the same from Sepj:ember to May 0 

3, Regressed . from September to May 1 

4, Total 9 



47 



•10- « 
EDUCABLE MENTALLY HANDICAPPED - 

■ "* ' ^- ■■ V 

, JUNIOR HIGH RESOURCE CENTER ' 

_ < ,j\ 

READING LEVELS , ^-^ ' MATH LEVELS 



1974 May 197^ 



2.8 ■ ^^3.6 

1.0 ■ 2.3 



2.>^ 2.4 

'K 1.7 

2.8 . , -S.l 

3.4 3.0 
3.8 3.3 
2.0 2.7 
2.6 ~ 2.9 

1.6 1.8 
2.-1 ■ 2.3 
2.0 . 2'.3' 
2.0 2.3 

3.7 3.3 

2.5 . 2.8 



Sept. 1974 


May 1975 


1.6 


3.0- 


2.0 ■ . 


4.0 


3.0 


3.0 


3.3 


3.4 ■ 


2.7 . 


2.7 


4.-2 


6.4 


4.6 


3.2 


2.2 


2.4' 


2.9 


2.7 


4.7 


3.5 


2.6 


3.8 


. ' 7.6. 


4.6 ' 


3.3 




1.7 


^ 3.2 


6.5 


4.0 . 


■ 2.9 


3.1 



READING LEVELS ^ , 

!• Improved from Septfanber to May ' 13 

2. Stayed the same £rom September to* .May* 0 

3. Regressed from Septeml^er to May 3 

4. Total 16 



MATH LEVELS - " . J 

1. Improved *'from September to May, 8 t 

2i»Stayed the same from Sept^ber to May 2 
3. Regressed from September to'^May 6 

A\ Total ''^^ < , 16 



LEARNING DISABLED ." t ' . 

SENIOR HIGH' RESOURCE CENTER 

READING li:VELS MATH LEVELS 

Sept. 1974 May 1975 ' Sept. 1974 ' May 1975 

, • 6.3 ' ; 7.4 8.4' 

3.1 • 4.7 4.4 6.4- 

2.5 3.1 4.9 8.2 

7.7/ 9.1 ^ > -6.0 • 12..^ " 

7.7 . 8.3 - 6.7 * • 7.0 

8.8 ' 11.7 12.9 12.9. • 



^ r r. READING LEVE^ 

1. Improved from September to May 6 k 

2. Stayed the same from. September to May 0 ' y 

3. Regressed from September to May 0 / 

4. Total * ^ . \ 6 



\ MATH L6VELS 

I. Improved from September to May ' 5 y - 

2. , Stayed the same from September to May 
3., Regressed from September to May 
4. ^ Total ' ■ • 




fepUCABLE MENTALLY HANDICAPPED 
SENIOR HIGH RESOURCE CENTER 



» 1, x^- 



' READING LEVELS 
Sept. 1974 May 1^5 \ 



MATH LEVELS 



1. 


2.5 • 




3.3 


2. 


2.1 




3.0 


3. 


2.9 




2.9 


4. ' 


3.4 


3.7 


5. 
'6. 


,2.3 
2". 7, 


* 


3.0 

" 2.8 


7. 






'3.6 


«. 


■ .,3.0 




2.7 


9. 


1.8 




2»1 


10. 


2.5 • 




. 2.7 


11. 


2.6 




2. ,9 


12. 


2.4 




3.0 


13. 


2.9 


2.8 




-4.3 




4.4 


15. 


-2.0 




2.0 


16. 


4.0 ' 




5.0 


17. 


1.9 




2;1 


18. . 


3.1 




'2.8 


19. 


4.4 


« <>■ 


. -^6.6 



READIN(3 REVELS 



Sept. 1974 . 


May. 1975 


3.4 


£.7 


3.3 . 


^.2 


12.9 


6.,0 


3.7 


4.2 


2.1 


3 7 


5.3 


• 4.2 • 


■4.2 


5.7 




o.O 




2.6 




3>.4 


■ 2.7 


-4.2 




3^8 


4.4 


6.4 • 


3.5 , ' 4 


4.2 


^ 1.5 


2.2 - 


3.3 


,3.-8 


2.4 . 


a.2 




3.1 




.3.?- 







^' j "All 



. Improved from September to May ^^-^ 
. Stayed the same from Septei^er to iiay ^ 
. Regressed from- September to May 
• ■^tal 



\ 



^ . MATH XEVELS 

"Iji^mpro^ed from September to May 
2^.^Staye(J the same from Septembej: to May 

3. Regressed from September to May 

4, ^ Total -tr 




it 

1 
4 
19 



/ 



ERIC 



10/75 



50 



• ft 
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SUMMARY 



. ■ READING LEVELS " 

CENTRAL ELEMENTARY SCHOOL RESOURCE CENTER 



Number of children who have 
made a year's or more growth 
during the 1974-75 school 
year. , " ^ _ 

Number of children who have ^ 
m^de half of a year's growth 
during the 1974-75 .school 
year. • * ' 

Number of children who have 
made one to five months growth 
dur ing the 197 4-75 school year. 

Number of children who have 
made no growth or regressed 
during the 1974-75 school 
year. 



TOTALS 



L.D. 




' 8 



E.M.H. TOTALS 

^ . 

2 2 



12 



9 



i7 



V 



10//5 



ERIC 
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SUMMARY 



READING LEVELS 



WEST SEAFORD RESOURCE -CENTER 



L.D.- 



E.M.H. 



TOTALS ■ 



1. Number of^ children who have 
made a year's or more growth— 
during the -1974-75 school 
year . 

2. Number of children who have 
made half of a year's growth 
during the 1974-75 school 
year. 

A. 

3. Number of children who/havej * 
made one to five months growth 
during the 1974-75 school 
year^ 

4. Number of children who have 
made no growth or regressed 

, during the 1974-75 school .* 
yeart 



14 



TOTALS 



18 



10/75 



/ 



ERIC 



52 
> 
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• SUMMARY 

READING LEVELS 

FREDERICK DOUGLASS INTERMEDIATE SCHOOL RESOURCE CENTER 





\ 



.L»D. . E.M.H: ' TOTALS* 



1." Number of children who have' ' 

made a year's or more growth » 
during the ^1974-75 school 

year. * ^ . ' 0 0 



2. Number of children who* have . ' 

•made half of a yearns growth 
- duting t^ 1974-75 school 
year, # . 0 . , 5 5 

Number of children who have ^ ' f 

made one to five months growth * v 

during .the^ 1974^-75 school 



10/75 




ERIC 



year. . . 5 5^ 10. 

4. Number of children who have ' . 

made no gisowth or regressed 
during the 1974-75 school 

year. 3*2 

\ ^ _ 



TOTA^ ' ^8 12 ^ 20 



1 



SUMMARY • 
. READING LEVELS . 

JUNIOR HIGH -School BfESouRCE center 

* -4. 

L«D« E«M*H« 



1. , Number of children who have- ^ 

made a' year's or morfe growth 
during the 1974-75 school . 
year.^ ' 2 

2, Number of children who have • 
madQ half -of a year's growth* 
during the 1974-75 school 

year. , * 4 

3. Number of children who have 
made one to five months growth 
during the 1974-75 school year. ^ 2 

4, Number of children who have 
> made no growth oi regressed 

during the 1974-75 s^^^poX . 

year. '^^^'w 1 



TOTALS 



(.. 



\ 
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' - SUMMARY 
READING LEVELS 
SENIOR HIGH SCHOOL RESOURGE CENTER i 



1. Number of children who have 
.made a year's or more growth 
during the 1974-75 school 
year . 

2'. ^ -Number of children who h^ve 
• made h*a^f of a ^year's growth 
during the 1974-75 'school 
year . - * ^ 

3. Number of children who/haye 
* made one to fi-v^e monlihs grot)th 
'during the 1974-7^chool 
r \ year.,- 

^*4.' Number of children who have 
made grjewth o.r -regressed 
dsw^ing tkfe 1974-75 schopl 




10/75 



4i 



55 



> 



MATH- LEVELS 
WEST SEAFORD RESOURCE CENTER 



L.D. 



E.M.H. 



TOTALS 



f 



1. • Number of children who have 
made :a year's or mor-^ gro«rth 
during tli^^e .1974-75 school 
'year. 

1. Number of children who have 
made half ,of a year's growth 
during the 197^-75 school 
year. 

3. Number of children who have 
made one' to five* months growth 
during the 1974-75 school', , 
^year. 

^ ; • 

4. Number of children who l)ave 
made no growth or regressed ^ 
during the 1974-75 school. ' 
year. • ' , ' 



TOTALS 



'0 



10. 



. 2 - 



10 



18 



\ 



SUmARY , 
MATH LEVELS 



CENTRAL AeMENTARY SCHOOL RESOURCE. CENTER 



L» D"* E • M • H i 



1. Number of children who have 
; ^ made a ^year's or more growth ^ 
^ during the 1974-75 school ^ 

year . " 5 ' 2 

^-^-^'^ 

2* Number^ of cbildren who have 
made half of a year's growth' 
'during the 1974-75 school • 

* year. > ' * 1 ' ' 3 

3. Number of children who have 
made pne to jEive^ months growt^h * 

• during the 1974-75 sdhool ^ 

year. * .0 ..3 

4. Number of children who have • 

made no growth .or regressed . . 

during the 1974-75 school , * 

year. j . ^ 2,1 



TOTALS 8^.9^ 



10/75 



57 
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SUMMARY 



MATH LEVELS 

* FREDERICK DOUGLASS INTERMEDIATE SCHOOL RESOURCE CENTER 



TOTALS 



1.^. Number of children who have 
. made a yeaj:*s,or more growth 

during the 1974-75 school 
.year. . 

^^>2. Number of children who have 
made ha^ of a year*s growth 
during the 1974-75 scjiool 
year. 

/ 3. Number of children who have 

made one to five months growth, 
during the 1974-75 school' 
; • year . ^ 

^ 4; 4. Number of children who have. 
V made no growth or regressed 

' . during the 1974-7^ school 
•year. 



12 



V 



.3 



0.- 



TOTAL 



8 



12 



70 



10/75 



V 



ERIC 



.58' ■ 



SUMMARY. 



MATH LEVELS 



JUNIOR HIGH SCHOOL RESOURCE CENTER • 



L.D. 



E.-M.H. 



TOTALS 



1. Number of children who have 
made a year's or more growth 
during the 1974-75 school 
year.' 

2. Number -of children who have 
made half of a year's growth 

. during the 1974-75 school 
y^ar. 

3. Number' of children who have 
made one to five months growth 
during the 1974-75 school year. 

4. -Number of children who have 

made ito growth or regressed 
during the 1974-75 school 
year . 



TOTALS 



• 0 



16 



12 



25 



7 



-22^ 



N fSUWflARY 

/t;^ 



MATH LEVELS 



SENIOR HIGH SCHOOL RESOURCE CENTER 

7^ ^- 



L.D. 



E •M*H « 



.TOTALS 



1. Numbef of children who have 
made a year's or more growth 
during the 1974-75 school 
year. 



2, Number of clftl^t^n who have 
made half of a year's. gx;ojwth 
during the 1974-75 scHopl 
year. 



- 11 



3. Number o£ children who have 
made one to five months growth 
during the 1974-75 school 
year. 

4f ^ Nimber of children who have 
made no growth or regressed 
^ during the 1974-75 school 
year. i 



1 . 



1 



3 ' 



' 5 



TOTALS 



19 



25 



♦10/75 



r N > 
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'■ DISTRICT SUMMARY BY CLASSIFICATION 




• 


READING LEVELS 




• 


• 

, 1 




• 

TOTALS 


♦ 

V 


• * !• Number of childreii/who Hiave " 
made a ye^r^s or more growtTi ' 
during the r&74-75 school 
year . 


14 13 ' 


■. ' 27 




V '2. • Number of children who have 
made half of a yearns growth 
dicing the 1974-75 school 
year. 


9 13 * 


22 




3. Number g^^hildren who have 
made or>e to five 'months growth 
- * during the 1974-75 year. 


13 28 


41 


0 


rf / 

' ^ 4, .Number o^ children who have 
*''made no/growth or regressed 
^ during the 19v^4-75 sclidol 
• ' * " ye'arT " ^ I '" ^ 


•'5 ' ■' 10 


'15. 


U ■ 

Ml. . • J. «- 


/^TOTALS' 1 

• • - • •• 


41^ > 64 


105 












i ' i 






















• 




















'/ ■ 
■ i ■ 






"ERIC * 






, V 

/ 




-1 
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DISTRICT SUMMARY BY CLASSIFICATION 
MATH LEVELS 



■> L.D. E.M.H. 

< 

!• Number of children who have , ^ * . 

made a year's or more growth 
during- the 1974-75 school 

year: \ ' 29 23 

2* Number of children who have ' C % 

made half of a year's growth 

during the 1974-75 school 
' ye^. 4 11 . 

3» Number of children who have 
made one to five months growth 
during tlie 1974-75 school 

year.- ^ ^2 13 

A. ^Number "of children who^l\ave 

made no growth or rtigressed ' , 

during the. 1974-75 school 

year. • ' 6 * 17 



TOTALS 41 64 



Y 



10/75 
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ft 

AREAS OF WEAKNESS THAT STILL EXIST 
WEST SEAFORD RESOURCE CENTER 



^L,D. 'e,M-H, 



Academic 7 of „the 10 6 of the 8 

Sociaiization 4 of the '10 2 of the-^s'^^ 



Fine Motor Development * 2 of the 10 ^ 6 of the' 8- 
Gross Motor Development 1 of the 10 6 of the 8 

Perception - 4 of the 10 2 of 'the*8 



(Auditory or Visual) 



AREAS OF WEAKNESS THAT STILL EXIST. . 
CENTRAL ELEMENTARY SCHOOL RESOURCE CENTER 



Academic 
^Socialization 

Fine Motor Development 



\Gross^ Motor Development 



Perception, , ' 
(Auditory or Visual) 



5*of the 8 
1 of the 8 

1 of the 8' 

♦ « 

0 of the 8 

V 

3 of the 8, 

% 



1 



E.M.H. 

'S of the 9 
1 of the 9 
3 of. the 9 
9 of the 9 
9 of the 



V 



ie/75- 



64 



AREAS OF WEAKNESS THAT STILL EXIST 
FREDERICK DjXJGLASS INTERMEDIATE ^CHOOL RESOURCE CENTER. 



• ' ' L.D-. ' 'E.M^H. 

t 

Academic 7* of the 8 12 otf the 12 



10/75 



Socialization 3 of the 8' 4 of the 12 

■ ' W - 

Fine Mo tor. Development- . 1 of the 8 2 of the 12 

/ 

Gross Motor Development 0 of the 8 0 of the. 1*2 

Pferception^ ^ 1 of .the 8 " 5 of the 12 
(Auditory or Visual) 



it 
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AREAS OF WEAKNESS THAT STILL EXIST 



JUNIOR HIGH SCHOOL RESOURCE ^CENTER 



Academic 

/ " . • 

Socializaf ion 
Fine Motor Development 
. Gross Motor Development 



PeJception 
(Auditory. or Visual) 



of the 9 
4 of the 9 
0 of the 9 
0 of the 9 
2 of the 9 



E.M.H. 

14 of the 16 
5 of the 16 
0 of the 16 
0 of the 16 
0 of the' 16 



10/75 



r 



66, 



V 



K 



AREAS OFi WEAKNESS THAT STILL EXIST 
SENIOR HIGH SCHOOL RESOURCE CENTER 



Academic 
Socialization 
^Fine Motor Development 
Gross Motor Development 



Perception 

. (Auditory or Visual) 



' 4 of the 6 
2 of the 6 
of the 6 
0 of the 6 
0 of the 6 



1^8 of the 19 

0 of the 1*9 

0 of the 19* 

0 of the 19 

4 

0 of the 19 



XO/75 



/ RECOMMENDATIONS FOR 1975-76 SCHOOL YEAR 



WEST SEAFORD RESOURCE CENTER 



L.D. E;M.H. 



Should continue full-time 
supportive services. 



6 V 



2. Should be disinissed from 
the Resource Center (s) and 
return to regular classroom. 



Should! receive part-time 
services in the Resource 
Center (s) . ^ • . 



0 



Should be re-evaluated in 
the fall "75" for possible 
change of placement.' 



10/7-5 



4> 



. ^31- 



RECOMMENDATldKS FOjR 1975-76 



CENTRAL ELE^NTARY SCHOOL 



SCHOOL YEAR 



OURCE CENTER 



!• Should, continue full-time 
y sup;poft4.ve services. ^ 



2. Should be dismissed from the 
Resource Center (s)^ and re^furn 
to regular classroom. 



3. - Should receive part-time 
' services >in the Resource 
Center (si . 

4. Should be re-evaluate^ in 

^ the fall "75" for po^ible 
change of placement ^ " 



r.D. 



1 • ' 



? 



I', 



EiW.H. 



{7 



3V 



r. 



6 



- RECOMMENDATIONS FOR 1975-76. SCHOOL Y EAR 1 " 

s 

FREDERICK DOUGLASS INTERMEDIATE SCHOOL RESOURCE CENTER 



-^1/ Should continiTe full- time 
supportive services. 

2. Should be dismissed from 
^ the Resource Center (s) and 
♦ return tq regular classroom; 

r ' ' 

. w3. Should receive part-timW 
services in the Resource 
Ce^r(s). ' ^ 

4. Should be re-evajuated in 
the fall "75" for possible 
change of placement. 



/ 



10/75 



\ ■ 



RECOMMENDATIONS" FOR 1975-76 SCflOOt YEAR 
.. JUNIOR- HIGH SCHOOL RESOURCE CENTER 



1. Should- continue full-time 
supportive services. 



L.D. 



14 



2. Shoulcl be dismissed from 

. the.'Resource Center (s)' and 
return to regular clas'sroom. 
« 

3. Should receive part-time — ^ 
services in the Resource 
CenterXs) . 



Should be re-evaluated in the 
fall "75" for possible change 
of placement. 



5 
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RECOMMENDATIONS FOR 1975-76 SCHOOL YEAR 



SENIOR HIGH SCHOOL RESOURCE CENTER 



Should receive part-time 
services iri fhe Resource 
Center(s) . 



Should be re-e.valuated in 
the fall "75" for possible 
change of p-ladamenf. 



. L.D.. 



Should, continue full-time 

supportive services, — 7 2 ^v-^- 



Should be dismissed from ^ 

the Resource Center (s> and 

return -to regular classroom/ ' 1 



DISTRICT SUMMARY OF RECOMMENDATIONS 
FOR 1975-76' SCHOOL YEAR 

IDENTIFIED EXCEPTIONAL STUDENTS- 



l; Should continue full-time 
supportive services. 



24 



2, Should 'be dismissed from 
. th% Rest)^rce»Center(s)* and 
return .ta^.regular classroom. 



1 



3. Should receive part-time 
services in the. Resource 
Center (s). 



4. Should be re-evaluated in the 
fall "75" for possible change 
of placement* 



11 



Note: One senicjr high L.D. student graduated 



■ / 
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PROJECT SEACAP RESEARCH . t - 
Purpose of Orffelnal Research. ; * j - - 

This research was Initiated mainly because of the^ recognized need to track 
exceptional children. By tracking exceptional, children, we Intended to 
find that they have missed in the areas of readiness, for we ar^ aware that 
there is a point in everyone's development when they are ready to read and 
write • 

* • * I 

Purpose of Seaford Research ; • ^ i • 

This portion of the research was done /to compare labove average, average 
and below average students in kindergarten, first grades .and third grades 
as to their specific readin'ess points, to be ahli to determine the' fol- 
lowing: ' ' % ' ' 

a. ^ Difference in readiness points for the above average as- 
' compared to the ^erage. ^] 

b. '^Difference in readiness points folr* the above average^ 
as compared to the below average, 1^ ^ » , 

c. Difference in readiness points for the average as compared 
to the below average* - , 

d. What the specific areas of weakness are. ' — 

, ' *' 

e. * If this could be an ^effective way of tracking above 

average, average ar^d below average students, i 

Problems Encountered; 



1. Teachers' attitudes towara prof iling ^students, 
^2. ' Teachers' lack of knowledge of CADETS. , , 

3. ^ Special education teacKers' lack of knowledge .of CADETS.- 

4, Sufficient time to profile students. 4^]:^-' *^ ~ 
5r 'Teachers' knowledge of some of, the sp^ifics^ that were, asked ^bout 

^the developmental Lines of:' 

a, ^ Posterior Efficiency > ^ ' . 

b, Basic Differentiation . . V ■ 
c« Locomotion . ' * ^ 
d. Toward Maturity ^nd Personal Care ^ \ 

Students Involved in the Proiectt ^ - 

^ : — ^ . ■ |. . 

The teachers from kindergarten, first grade and third garde we^-e called 
at a -special meeting after school. They were» giyen the ratiartaie for the 
Project SEACAP Research. They were each asked to select ^nine ' students ^ 
of which there were three from each of the tollpwin^' areas: , Average, * 
Above A^rage, and Below Average. •From these ^st^udents, three students in - 
each area vere randomly selected on each of the three levelg", making ^ 
tot.al of 27 stuilents profiled.'' ^ 



\ 
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' RESULTS "- 
KINDERGARTEN STUDENTS 




Above AverSfee ; ^ - ^ . " 

'Thp students profiled appear to have a few motor problems, beginning at 
the 72-month level, which is the level they are at now. No problems 
at, all appear in the Specific Perceptiikl Areas or th^ Vocational-Social- 
Personal Area. Problems do present tJhemselves in the. Cognitive _Are'a in 
language and quantitative, and, too, again beginning at the 72-month 
l0vel. 



Average ; 

M6tor problems present themselves at the 36-month and 60-moqth levels. 
Specific Perceptual problems , present themselves at the 60-month level* 
In the Cognitive Symbolic area, problems appear mostly in the language 
areas at an early age of 36 months. Quantitative seems to be sight at 
grade level. Vp^iational-Soijial-Personal A^e^ seem to have no prob- 
lems t6 exist until grade level. 



i Below Average ; , 

j It Is obvious 'that below average kindergarten students break down in 
all areas at the 36-month level. 



I 



m 



ma 



0 



at' 
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FIRST -GRADE^STUDENTS 



Above Average ; . 



The above average students appear to have little or no problerfilT^he 
ones that are noted -at th^ 84-inortth )level , in the Cognitive Symbolic 
Ar^s seem to be because those necessary cbhfcepts 4)rof iled havjfeot 



been taught yet. 



Average : > 

The average students' breakdown yaries in the Motor area with a few 
problems at the 60-month level in Basic Differentiation and Loccmiotion, 
Their biggest breakdovm occurs in the Cognitive Symbolic Area, espec- 
ially in the Quant it at ive^ and Operational Iiiquiry areas at the 72- 
month level* 



Below Average ; 



The below average studer^ts, as compared to the above' average and the 
average students, appear %o have a cor^sis^ent breakdown in all areas 
at the 36rmonth level, exjc^pt for Persa|al and Social Development. 



Their greatest breakdown sljows up in fl|r Cognitive Symbolic Areas, 




THIRD GRADE STUDENTS 



Above Average ; V • ^ 

* 

The students profiled appfear to have a few problems in the Motor Area 
at the 36 and 60--Tnonth levels. Overweight could be the. cause of this, 
They seem to excel over the average in Language and Quantitative Pro- 
cesses, and they also appear to be at or .b^'eyond-grade level in all 
other areas, ' 



Average ; ^ • . 

T.he average students appear to have fewer Motor problems than the above 
" average students-. Their problems really present themselves in the 
Language and Quantitative areas beginning as low as the 36-month level, 
but the problems vary at different grade levels. For instance, they 
die out at first grade levels and re-appear at third grade levels. 



Below Average ; " ^ ^ - 

The below average students, as compared to the above average and^ average 
students, seem to Tiave problems JLn the Specific Perceptual area a*nd a 
few motcrr problems. The^r greatest breakdown begins in the^Cognitive 
Symbolic area« l^eginning mostly at the 36-month level. ^In this area," 
their greatest problem^ are in Language and Quantitative Processes. 
Unlike the average group *s* weakness in this area, t^heir breakdown con-' 
tinues throughout each grade level. 



X 



SUMMARY OF RESULTS 



/Below average students were consistent In the breakdown 
at the' 36-montV level in all areas. 

Average students seem to break down between 36 to 60-month 
level in motor development, The-ir greatest problems 
appear in the cognitive level, language and quantitative 
areas. ' • 

- ♦ 

Above average students appeared to have a few motor prob- 
lems, but in all other areas they were either at or 
beyond grade level. 



RECOMMENDATIONS AND FUTURE ^ 
PROJECTIONS FOR USE OF CA&E5S 



To continue research with more students , involved. 

Include, parents in CADETS profiling of their chlltdrert. 

' • ' ^ • ' , >' 
Determine how the prof ile canbe used in developing 
ri i r r-f cn l um for i-exceptlonal^ students and students in 
regular classroom placement. ~- ^ ' ' ' . - *^ 




PROJECT SEACAP RESEARCH , . ^ 

— % 

ra*ford School District 
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^^j^ttbmitted by * " 
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PRDJECT--SEAGAP SUMMARY REPORT 



CAPI^TAL SCHOOL DISTRICT, JUNE 1974 

* - {■ . • * 



Th4 followi^report of tixe Capital District liaison with 
j Project SEACAP' cohtains three parts from its incefption* to 
th^ present date: . 

L Tdkd'Line of SEACAP Development-^.-..,..- ' 

II. Project SEACAP—Program and Impli- 
cations for the Capital District * 

.III. Diary of Meetings>nd* Activities'* - ' * 



Time Line of SEACAP Development 



August 1970 • 



.••Three district teachers, Virginia Glov6r; Jackie McNeil^ 
and Betty Warren, were granted permission to attend a 
year-long training in the^Te^aching of Learning Disabil- ^ 
ities^ ^ ^ ^ ^ * ^ 

* This workshop was sponsored by the Department of Public 
Instruction under the direction of Dr. Edward J. Dillon; 
accredited by the University of -Delaware and conducted 
' by- consultants Miriam Bender, Sylvia Kottler, George 
ana Francjes^Early, and Dr^ Jani of the Achieve- 

ment> Center, Purdue University, Lafayette, Indiana.^ 

I The.three'-Capital teachers all working in the, area of 
exceptional chlLldren completed the workshop and were 
grax^ted six hours of^ graduate credit in* The Nature of 
Learning Disabilities and Strategies of Teaching ^ 
Children vj[ith Learning bisabilities. . '> 

The central^heme of the" year-long effort exposed teachers 
to developmental learning, information processing and 
the theories *of Dr. Newell Kephart^ 

.m. Melville Warren, Director of Elementary Education for 
' the "Capital Sqhool District, called together a committee 

^ t>f -teachers including the three above to discuss new 

^ strategies in -early childhood education^ This~ committee 
«' ' ' became known as the Models Committee and enthusiasm for 

detecting and ameliorating ^problems at an early age was 
apparent^ Mr^ Warren -invited' Dr^ Dillon to meet with • 
the Models Committee ^to discuss possible funding and* 
<, avenues of using the developmental technology in the . 
/ * . Capital District. • ' 

January 1972^^^Mr^ WaA-en approved a plan suggested by the Models Com- 
mittee to. acquaint Capital kindergarten teachers with the 
V developmental philpsophy^ Six- Workshops 'were conducted 
^ by the above r'esource teachets for the. district ^tpachers • 

: \' Two ^workshops wer^ held in January, and one each in Febru- 
♦ \^ary/ March, Apr^il and Maiy^ The district provided substi- 
tutes for the teachers to attehd these sessions^ 



Qctob^'r 1971 • 



O&tbB'er 



1972-.^. Dr. Diaion returned to meet with the Models Coninittee and < 
suggested a liaison between the Capital and ^Seaford Dis- 
tricts who appeared to both be interested|i. in' developmental 
.philosophy and^ strategies. ^ Seaford'rwas-already involved 
in*, a learnincf center operation with school-age childr^n^ 
and planning ^ additional' kindergarten program. At J 
this point no funds were .available ; but Pro jecT'^SEACAP^^ 
- ' was born. Capital was to become -a multipli^ier of* the 
Seaford operation. \ ■ ' , . 



^4, 



Nov,ember 1972,.The team of three resource teachers were released for two 
weeks to test children in t^e district kindergartens who 
' * - were suspected by their teachers to have a learning dis- 
ability. Seaford had been using t^e Meetiflg Street School 
Screening Test to test young children and Capital followed 
^ suit. One hundred thitty-seven children were tested by 
t;he team and individual prescriptions were written for 
eacfc kindergarten child who was not achieving according to 
expectations. 

January 1973. . .Aides, to work with the alpove children un*er the direction 
of the kindergarten teSchers ,were employSi. --Since no 
nioney was 'yet forthcoming from^uf ^nformal liaison with 
SEACAP, aides vere paid from Title funds in hope that 
^ pre-academic type of training would solve some reading 
problems, at" an early stage. 



r 



February 1973.. The thfee resource 'teachers met weekly at night for one 
month to write activities for aides and kindergarten 
^ teachers to use in filling the prescriptions. Activities 

* in gross motor— balance , walking board, running, throwing, 
jumping; discrimination — visual and auditory; ocular. .games 
language and quantitative thinking were presented to the 
teachers. ' * . " 



March 1973 Betty Warren participated in a public school board* meeting 

and explained Capital *s entry into Project SEACAP. A^film 
of kindergarten, activities was shown and an' explanation of 
how Capital was attemptir^ to '■diagnose learning problems 
•at an early level. 

May l97^^L The 137 ::hildren re tested by resource teachers and lecords 

of testing filefi in -^^flj^anent xecord folders- for use by 
first grade teachers in the fall.' 
' , • . . 

September 1973. Aides again employed by /the district to help kinde^afrten 
teachers with children Manifesting learning problems: 
Capital's liaison with/*Seaford becomes' official and' Be^ 
Warren is appointed Capital's cooixJinator for Project 
SEACAP to work with Bonnie Higgins, Seaford *s coordinator. 
' Funds for a permanent substitute became available in date 
October to release Betty Warren'^ two days^ per week to ^con- . 
tinue work. , - 



October 1973;. 




.One hun<3r^d seventy^ei^t kindergartners tested, and pre- 
scriptions w^tten during the last three weeks in October. 



January r974. . .Capital kindergarten. teachers and aides given released 
• ^ time from SEACAP funds to visit Seaford'' s kinjjergartens 
\y and Learning .Center . One in-servic^ day sf^ent in planning 

' teaching^nitiB and discfu^ssing ^lied motor "percef>tual 
activities thdt -might be tied Into each unit; • 



March X974. , , Statewide Council for Excieptional Children meeting at** 
; Clayton Hall at the University of Delaware, -Mrs. Warren 
|repor^s briefly on Project SEACAP In the Capital' District 
^and presents ^ c^se study of, a learning disability child. 

April 1974/; .^Day-long workshop for kindergarten teachers and aides, was 
- ^ conducted by Betty Warren to train personnel to give the 

entJLre Meeting Street School Screening Test. Ralf the * f 
^ay was spent in' the actual testing of children by the 
teachers to acquaint them with problems they might en- 
cpunter and to standardize^ testing techniques. 

May 1974 Developmental philosophy workshop for all first grade 

^ tfeachers was conducted by three resource' teachers. An 

explanation of the MSSST and its use f^ first grade 
te$ichers. ' ■ ^ ^ . ' ^ 

^ • , / • ^ * ' . . 

June 1974.. Retfest o£ 178 kindergartners by the three resource teachers 

and » compilation of results. ^ 
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' . Program and >iplications for the cfapital District ' . 

' ' ' .-■ ' - 

^ Three major thrusts moving parallel in time -have comprised the Capital 
'District ,program • in SEACAP : * V - . .-^ ' •* { 

I.. Identification and efforts' at amelioration-^ ^ 
6f learning disabilities at . a Rindergarterj ^ 
- *, • level from^January 1973 to June 1974, * • ^ " 

, ^ ' ^ \^ ' • - ; \ 'r' . ^ 

, ^, ^ II • Teacher acquaintance^ with developmen'tal •philf>sophy ' 

- , ^ and' specif ic activities -suggested fog filliAg 

. prescriptions of 'learning disability children* / 

- A . : ... 

III. Collection of data pertinei\t -to the Capital . - ^ ' 

District* k , 

The SfiACAP Piiogr'a^n in the district is sequentially outlined as follows; 

A. Teacher Training in Developmental Philosophy " . 

Kindergarten teachers receive released tinje, to attend s •» 
six training sei|sions. 

o , ' ' r ' ^* Aides employed to assist kindergarten teachers in ^ 

. ' • working with identified children ^ ^ 
/ * . • ' \ * 

3. First grade teachers exposed to develgpmental philosophy/ 

^ and MSSST interpretation, 

i ' ^ 

4* Kindergarten teachers trained to administer, score .and . ' 
interpret MSSST.' * / " ' * 

Visil^atipns ^ , . ' , 

1. Kindergarten teachers and aides visit Seafprd to observe ^ • 
* - . kindergarten and Learning -Center programs • 

,2. Coordinator visits Seafofd programs/ Milford and Newark 
^ ' * * Impact. Centers to^observe' different a^proache^din iiand- -/^ 

• ' ling exdaptional children, x ' ' H * * . '"'^^ 

C.^ Testing.^. ' , . * . , • ^ 

^1.^ 137' district kindergarteners tested in November 1972 and 
' * ' retested In May 1973. ' * 

- ^ ' 2. 178 district kindergarteners tested in October 1973 and 

retested ih June 1974. ' ' ^ , - . 

3'. In-dispth •testing of 20 "of* the above children from dis- ' . - 

' ^ ^ trict\j«:indergartegs/by coordinator. Twelve .tested in^ . . 

'.^ ' ,v bright category; five average .students' and three low^ 

• " ' Wri^ /'low" category was purposely avoided since all of • - 

»• . \ ■ ■ . • ■ . . - 



the original testing, was done on' children pi-cked by teacherfe 
as manifesting problems and there was already a lar^e"^^mple 
of low.; children available)/ ' ^ ^ T 

4. Eollbw-up inr-'depth testing .was performed on nine* So^itl) Dqveir 
. Elementary first jgraders to ascertain th^ learnpg patterns-" 
- df these children' who had been identified in 1912 in Jlinder- 
-garten and were* now pompl^t^ng their first^-grade yeairl 

(Southr Dov^r^ w^s cho^sen ^ a follow-up sitQ because the 
' MSSST ha^^ inadvertently hot/be^^f ile'd in the child's 
permanent record fo^lder-^in t^his school; therefore", it^was 
felt .that while Sguth iirst*" grade teachers did odt have 
the benefit ^f early^dia'gnosejs on these children, .they \ 
^Iso^coulS-' not have h^d a, preconceived dpinidn|p,n Kow . ♦ ^ 
these children' ^ould perform.) \ v ' . 

\ ^ . - I ' ' ' \ • ^ ^ 

in-depth; testing -using the same testi^devices wa^ perfdrmed 
on two additional Children atJi^Sout^ who had beeh both ' ^ 
^?^'i^^ly ^J^^ ps^^cho'logically di'ag^^ed, as' Learning Dis- 
, ability" an4 Sbcial -^d 'Emotional cases'. This was done to 
- j> attempt to ascertain the validity of ^^the' prof iles we were' 
getting on, children*' diagncJsed only by , the kindergaften and 
. -rejsource teachers.- ^^^^ 



5." ^'ollow-up visits on'fihree eighth gr^dejs/it Central , Middle 
/School. The thre^e known "hard qore", cases ^fell'^ln the^EMR^ 
LD an(l SEM categories ahd.had^been identified ^at th^ ele- 
■ mentary level -six yekrs ^go; . * ^ ' " ^ , ' 

Prespriptions and Activities dnd Recom^nendations ' v 

1. .Individual prescriptions written for 13.7 children identi- 
fied in- 1972- ' ' ^ • . . 



2. Individual 'P?:escriptions: written 'fpr 178 children.-identi- 
fied In 1973. ^ ^ ^ ' *^ \ " ^ • 



3.. Activities to fill'^'the prescxaptioQs written and 

dispersed to kindergarten teachers in February 1973. 

4. / Numerous recommendations Mde during testing of a'tl of ' 
^ ^ the aifove children when^ it was felt* ^ need for 'a psyc^log- 
ic^i existed'or further examinc^tioii by professionals in " " 
speech/ vision qr medicine. , ' ^ 

Suj)i)lies Purchased for Brpg;fam, ^ 

l."^Six SensorWotor Books. for kindergarten t&achers. 

MSSS'I^JCests .an/a Manuals for kiiadergarten- teachers^ and 
resource Jbeac^ers* , . , ^ ^ 
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3. Additional no-cost handouts were provided teachers during 
training sessions by the resource teachers. 

the coordinator and resource* teachers were able £o draw the following 
concltfsions after testing 315 children over a tworyear period: / 



• * 

A. teacher judgement of a child's learning potenti 



room is accurate • Test results confirmed tha 
able to easily identify ^(subjectively) high, 
learners. 



it^l^ 



the class- 
rs are 
and slow 



B. 



F. 



The^ Meeting ^reet School Screening Test in combination wi^h . 
a modified form of the Purdue Perceptual-Motor Survey is to 
date the best measure we,,have found to identify early .learning 
problems. 

Positives, identification- of 'learning disabilities is^' apparently 
accurate at a kindergarten level based'^on performance j^ecords 
of the same children -af the end of the first qrade. 

Severe or "hard core" children in ^11 three categories of EMR, 
LD, and SEM can be identified during* kindergarten and have 
vinder thislpilot program begun receiving servyLces^ earlier than ' 
fomeply from other specialists and resource tisacbers. 
* *^ 

Test results show all children identified on the ^MSSST score • 
gains on the retest. Wh'ether this is*' due to normal develop- 
mental progress or to the melioration techniques employed, / 
we- do not know. Perhaps it is tod- early to make ' any assump- 
tions about, remediation piibgrair^.* 

Visitat^iohs .to other school programs are enlightening j:o teachers. 
Often such visits provid-e new avenue^ to approach a problem;' 



t;eQching techniques and a validation" to the visiting teacher 
that she 



G. 



However , more often ^hey ar^ merely' confiraationV of .good 

il^."on the 2:ight/ tfack". 

Teachers were asked to^ write brief Vritt;en evaXuadi^iL^f the 
training ^ssions provided, fdr'them. Copies'^of -tneSFcomments : 
core enclosed arfd ^peaik for themselves^. The resource team .'felt 
enthusiasm ran high at these' sessions. 



^ ' -86 • 
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Implications for District Consideration 

Since the MSSSH appears valid for picking up learning problems at an 
early level, it wpul'd appear the district might want'to invest more 
psychological time to formerly identify "hard-core" children and ' 
sooner provide special help to these chil<3ren. 

The total kindergarten enrollment for the 1973 to 1974 school year 
was 432 pupils • Oi?e hundred seventy-eightTof these children were 
teacher recommended for testing which indicates that teachers felt" 
-41% of our children had learning problems.* 5ince the prevalence of 
exceptional children has been estimated' conservatively- at about 
12.5 percent of the school population ;(this figure does, not include 
the "gifted" as exceptional) in the it would appear that * < 

some 28.5 percent of the children we tested would not "bo considered 
specific le^arning disabilities. * \ ' ' , 

It is apparent, however,- that this 28.5 percent do'manifest problems 
for the classroom<-t:eacher as they are less ready to* begin academic 
work and often present the majority of behavior problems in the 
classroom. . ^ _ 

Perhaps the teacher training pha^e. of vfir SEACAP operation becomes, 
inost valid if ity can provide help for .classroom, .teachers in mana'ging'' 
^d providing for the needs of "^low learning" children 'in *the ''^ 
regular classroom.^ : ' * ^ - 

According to distridt figifres, approximately 6.^percent of our chil- 
dren are K-4 and are currently receiving Services. This implies 
that taking the conservative estimate of 12.5 percent, at least 
6 percent of our children are not being serviced. The district may 
wish to concentrate Ton these childreft at as early an age as possible. 

Test results indicate in the kindergarten population- that children 
come to us with the most deficits in ^he following three areas: 

A. Language (both> receptive ancj expressive) ' 

B. Ocular Contrql (involving both' visual memory -and copying) 

C. Attention and Concentration '(.involving age of school entry 
P and discipline) ] - 

Ramifications for the^district might include the use of resource"' 
teache^^s^'to-'^worK" in tne field of language and perception daily with 
those children who experience deprivatiqn in these area^* 

•It is possible to\ascertaJin thei le^iming style of .the child (visualV 
auditory or tactile) easily through close observation during his ' 
test pei;formahce. Perhaps first' grade teachers amjed with this ' • 
information will more readily adapt their ;^eaching styles , to the -'^^ 
type, of children they receive. 



Hopefully, Dr, Dillon's* state profile will provide us with a graphic 
presentation of a child's str'SYi'gths and" -weaknesses,. We already 
Jcnow •fjpto'^our testing that very capable children are generally 
capatjle in all area^; severe children tend to be generally low in 
all^areai; the typical learning disability child will vary errati- 
cally sly&wp.ng many strengths and many weaknesses,^ Once properly 
profilecft, the 'teacher will know- where the child is and' hopefully we 
can wo3(k toward new ways of meeting his needs. 

Step-by-step and year-by-year follow-up- of children wit*h specific 
learning disabilities should enable^us to plan mbre meaniftgful career 
.education for "har^-core" children in areas where *they would be most 
likely to succeed,/ * * * 
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Diary of Official Meetings and^^Acti vitj.es 



Following is a monthly accounting ^J^rom November 13*73 , to June 1974 of the 
codrdinator;,s attendance at meetings of SEACAP, Tasting days and followT. 
up .days of Capital District children are not included but results of these 
days are recbrded/in Project SEACAP section of this report, ^Dr. Dillon's 
comments conceznihg the meaning and. work of SEACAP are recorde^.'iii red in 
this diary. • . * » - • 

11/8/73 • Margaret Wiggins -replaco/eettv/Warren at South Elementary* to 
release Mrs. Warren to be'gin SCACAP coordinator's job, 

^ I ' ' ' ' • • 

Mrs.- Warren -4nd_Dr, Dillon drivi to Seaford for a STEAM II . 

meeting. At this meeting Dr.* Dillon explains his concept of * " 
SEACAP. ^ ' ' _ ; 



SEACAP means r 



SEQUENCES OF EDUCATIONAL ACODUNTABILITY j 
•CAREER ACCOUNTABLE PROGRAMMING! ' • 



2. 



us 



Long-range work with "kids 'who have problems, 
'We need to create a technblogy that will, make 
. accountable for the leamihg of special kids. 
,The area of emphasis is on "processing 'information" ^ 
, to ^provide for children in pre-acadeioic ^ well as 

academic* • " - . 

We need a yardstick* for measuring whelre a child is 
now--^-_;^ especially" ^,han^capped cjiild. We need a 
ruler — some common* unit pf^measurfe that agrees on - 
''where kids are now. , . ^ 



SEACAP must- be *rese arch oriented. .Our highest priority, is to 
find out whe'te kids are now. We have a child service demon- 
stratr^jn model iti Leach, School. What' s- c^ngls long-term 
accountability for special, kxids'. . ' - • 



11/14/73 Betty Warren to- Seaford to meet with Bonnie Higgihs and observe 
. Ronnie's inrdepth -testing with the Meetina Street School Screen- 
ing Test. Bett^alsotvisl'ts t^e Leamin/^ Center^ fo^*<chiidren in 
grade's -througir^ . . '* , V. , 



11/16/73 ^^J^ty W^ren attends a Supportive Staff ^Keeting ^^^i^eafor^ with 

c"^ • Bonnie 'Higgi;i§ at Bonnie ' s^ suggestion'. Bonnie /we learjj^ is also 
the Coord4n^tpr of Comprehensive Plans and Prb^rams- for E^cep- 
tional Children in the Seaford- District as wedl as SEACfi» coor- ' 
dinator there^. She has^no teaching duties. /The meeting of staff 
pertained only to Seaford ^ildren. 



11/27/73 Seaford Ij^eting" ^ith Dr. Dillon in which he 



Capital sha 
would be me 



DU-ld ha^ 

¥r ■ 



ave a' Child Development^Coo trdinator, vrf^o.in eff^pj^ 



presents the" idea that - 



(continued) 

SEACAP is longitudinal aind* comparative research — accountability. 

SEACAP is an intervention system at a kindergarten level. Its' 
purpose is to: ^ ^ ' 

1, Identify ' • ^ • 

2\ Intervene . ' , 

3. ' Track the_^diild rising records'. 

4. Plan to meet needs appropriately 

Dr^ Dillon trflen spoke of '^an educational plan for each, child . . 
inventory or profile ••'^ - 1 ■ ' 

Betty Warren and Bonnie Higgins use\january and February^ to 
collect data. In March and April Capital must decide what to 
do'in terjns of meeting kid's needs. ^Wiat are the problems of 
the kids' you* re faced with? ^ . ' 





Theselare question\you must answer. Where are theise children 
de*vela]^men tally? laming Disabilities are from the 16th to 
36th month leyel in information processi^ng. Identify the- kinds'^ < 
of learning problems Voii find here.- Desfqn a sort of c^onsulta- 
tive system to backup- the learning disabilities'. . J you Heed 
t^e buildup of a? backup systeftir. . " ' * - ) 

Ori-the -way home from one of the Seaford meetings, Dr. Dillon, 
suggested I take a look' at some of the children I had taught at- 
the element:ary level who had problems. He suggested visiting 
these children in middle school, or even *iigh school' to; see ife^ 
their problems still persisted. I did as he^suggested and spent 
two days at Central Middle School talking ^with .the teachers and 
children, of tHVee typical exceptionalities . EMR, LD/jand 
SEM. All^three of these children are consi'dere'd '"hard i;ore"^ and- 
I f<5tjmd ,^eir problems evident" ii/elementary still'persistedT 5- 
saw several ^other children' not vas extreme as the three 'mentioned 
above . • , * ; • . ' . * * 

' ■ * . 

B^ty Waf'ren visits Mr* ,Will Procter's 'impact Center in thfe 
Newark School District to^see how special children are handled 
there. ' ' . * ' 

Seaford Meeting with 6r. Dillon. , He announces a* jcontinuation/ ^ 
grant for SEACAP and says:* "We will have a 'cut in Milford, 
Alexis. I and Claymont." , . ' ■ ^ • ' 

^e place of SEACAP in^the state training plan ist - . ' c 

^l. Comprehensive, cpntinuojas tS-ackinglqf kids . *- ^ . 

'2.,; Educational solutions matched to' the prbbleins of kids. 
^ '*We' mu^t have a Xongitudifl^l -tr^s^king system from _agq>, ' 

months' to career entity*: ^ 
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3. We mvist have in-service training to teach, the inventory. ✓ 

4. What are the things Capital can do? ' * 

Doif*t emphasize multiplying that input. Understand how 
to measure your I^ids first,; We'll give you money to 
measure ^em,- . * ' 



Suggested. Tests: Vineland, MSSST, and a series of per- 
formance objectives running from 6 months to career edur 
cation I , ^ , , 

*Capitalis job is a multiplication of the inventory. A 
global j)rofile of the- strengths and weaknesses of the 
child. This gives you a systematic, base for planning a \ 
program, but it doesn't give you a p^^ram, 

THE AIM IS THE^ INVENTORY I 

) eft 

"Betty, you should test average and above kids to, see how 
♦ they collate with Judi whom you know* is a diagnose^d LD," 

SEACAP IS RESEARCH I . ' 

The remainder o'f tfie meeting was a d^.ic\ission o*f a car/er component of the 
inventory - . ' \ 



1/31/74 



2/73 



3/1/74 



O • ••, 

ERIC , 



Staff Casing Review of .2' 'Seaford children (Sco'tt Rosetta ,and 
Gregg Morris) ,by consultants Stony Early 'and 'orl Jani. ^Seaford 
teachers of these children and Betty, and Bonnie were also ^present. 



In-depth testing in»C^pital District of low, middle, and high 
children. Complete MSSST give\ to a sample population from each-^ 
school ]^y Betty Warren. ^ ^ 

SEACAP meeting in Milford. Coital sends- Bev Filer,. Bob Hayes, 
Sharon Petr and Betty Mara^eja'^KJith Dr. Dillon|r ^>affie inventoi;y 'wa§ 
explained ^briefly to tnese pepple but is not y^fiready forpuljili- 
cation. The^rest of tw^ meeting was -spent planning for the state- 
wide in-service day,l4arbh 7. Helen Holleger, Mildred. Viayard, 
Mrs. Mitchell and Mrs. Montague from Stokely and Bonnie Biggins 
were present also, Betty Warren had been asked -to brijng a case 
stujdfy of an SgM tq'this meeting, but since the inventory was not 
compljBtQ, no^rasntion was Tnaicfe of charting any child. ^ 

SEACAP is early identification and ameiioration- Plan .a prfacticaj, 
approach for*the March, ff^eeting. . 

Sequences of Educational Ac.countabiJ.ity-r7CareM: Accountable . 
iJ^rogramming^SEACAP. ' . • » \, ' . T 

We must follow the child as an individual. We miist have' a ijtlthod ^ 
of assessiaent and Idevelopmental 6hild study. IPRD teams must"" 
, fiinction irn e^ch dist^rct^. identification ,( placement , Ve_viqw 
an4 dS^smissal. " \ . • . / 



■• , , _ -12- • - J 

3/1/74' (continued) ' ^ r 

. "^r, billon asKed pe 'to prepare a case study of Judi for the 
♦ Mar^h 8 meetingt He agafn discussed the role of a Child Devel- 

^' opioent Cdordinator. He spoke of training kindergarten teachers 

h^' using reloprde tescchers. ^ He mentioned tests to assess these • 
children . / . the MSSST, PMS, Wepmai^, Slossen' or Peabody, 




3/8/74 



3/14/74 



We 
We 



must have bright, average and low children to compare, 



must follow them up through the grades and assure proj^r 
placement ♦ . . all of 'this' is necessary for the state 
profile^ * \_ ' ' . ^- 

Betty Warren and MSrgaret Cannon demonstrate Montessdrirmaterials 
for^he SEIMC at m9ming meeting of CEC* Betty Warren presents 
case study of Judi at afternoon meeting of, SEACAP, All meetii^s 
held at the University of Delaware, Clayton; HalT. \ 

Seaford Meeting with Dr. Dillon, Bonnie Higgins,"Bob Bresnahan,^ 
Arch Moore, Irv, aiid Betty Warren. *Dr. Dillon presents pamphlets 
and OH guide and comments that SEACAP is following 'right behind 
the work at Leach School* ' * * 



Our major thrust will be a Part D proposal for long-range 
funding./ We '^ll^^^Jfraw the developmental profile by, ;^ril "7. 

SEACAP is -ready to develop training, technology', etc., to 
meet lerlg-range specific problems. Our concern is, to reach 
the hard-core of 1 to 2%. 



4/3/74 

r • ^ 

4/26/74 



SEACAP^must show us how to deal with kids whp^'get off the 
track'^at 16-36 'months of life, ^ ^ 

Workshop by Betty Warreil» for kindergarten teachers and 'aid^s . 
Training in giving the complete MSSST, *• . ' * 

Steam II Meeting a't Capital. D^r. Oillon, Mr. Warren, Don 
Buckland, Bev Filer, Bob Hall, and Betty Warren preser 



You must devise -a/cJiild study te^. \You inust keep t profile on 
tjae hard-core KSnfetcapped to track them.. Part D mon^y is for 
specific hard-core LD's.* . ' . 



yCu must:- 'design* intensive interverition^ -for this ch£id. 
Next year you should k'n<^ these things:- 



• / 1." Where the kids aj^e_-de3telopmen tally. 

' 2. Plan for those who ^re not ■ resppi^ng to the reguljLA^ • 

' ' prdgram. ^ . , 

j^3- Keelp baseline information .for future predictions.. 

4'. Now ask for -the assignment ot additional special edu- 

^ , , cation units at a kindergarten level' if you need them. 



y 
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(qontinued) 

Eollowing thes^Mmments , Mr, Warren and' some of the other com- 
xrdttee niemberaj^3q>ressed confusion as to wl\at this^^distrirc]:' s 
obligation to SEACAP is, Dr, Dillpn has not yetr presented the 
inventory or profile but^data on_children-Jias been connected. 
It was decided another meeting sho.uid'be held shortly to^larify 
the direction must. take. 

^irst gf^de Capital workshop by three resource .teachers • Sessions 
y in Motor, Per^ceptual, and Emotiorifii Development of Children pre- 
sented. Afternoon devoted to^ j?J>€teific ..activities for, LD children 
and a^^aresume of the MSSST' te^t and prescriptions on ne?ct falJT's 
incoming first graders/ ' / ^ " ' ^ ' 

Re-testing of 178.kindergartners^and siainmary of results. 



Evaluation^ 



Kindergarten and 'first grade teachers shpw evidence of making closer and 
more astute obse'rvations/of schild^en -as result of their acquaintance 
with developmental philosophy- Not only has a greater awareness of the, 
problems of children^ developed but greater attempts have been made to 
.ameliorate the problems. * , 



The majdlrity of children tested showed gt^t iid|ftovement on the Motor 
Performanwcdiection of the MSSST* '(See gage on Test Results.) 

There is a definit^ ne?ed^at the kindergarten level for a language and 
graphics deve^lopment program.* .One that is structured for children who 
cSne from deprived language backgrounds. 

Ai'des enjoyed to work, with identified childrefHvary in their own abili- 
ties as much as do the children.' Cert^ain criteria for. the job descrip- 
tion of this specialized t^ge aide should be developed. a 



Proposed Plans for 1974-3,975 



'Entire MSSST admi^nistered-by kindergarten teachers to suspect children 
within the first si5iv weeks of schoor^^i " * ' 



In-depth tpst^g "liard-cor&" children during October and November 
by SEACAP coordinator. Tests to he iised include: 

A. Peabody^ Picture Vocabtilary Test 

B. ^ Wepman Auditory Discrimination Test . ^ 

C . S 1 i n ge r 1 an d 

D. ' Modified Purdue Perceptu?il Motor Survey 

E. Bender Crawling Test and Jani Inventory (where indicated) 

Teaching of State Profile to teachers by coordinators ' ' * - 

Development of ,ca'rd activity fild by kindergarten teachers. 

Demonstrations at kindergarten sites with children by coordinator in 
areas of gross , motor*, perception '(visual and auditory), language and 
graphics. , ' ' 

. Needs for 1974-1975 V : 

MVre Steam II meetings to keep committee, informed'of progi:esV: 

' 5 ^ — - ' 

Greater contact cobirdinator of IPRd teams in individual schools.^ 

•Closer supervision o£.'aides. - . . 

.Presentation of developmental philosophy to parents. , ^ 





; /■ Capital .i>tf)poI Mikvitt 

. ' ^ 945 Forest Slrccl 
• - ' * Dover, Delaware 19901 

' , ' , . ^ . . • 

« — y » 


^ BotlHof EducatiojB * 

WUlumJ. K«nh«w. Jr.. /^#«if«u 
KalphHaxciton. Vtc*- Pttndtnt 
Mfft. B^rbara'W Coadnger 
aCarksN Hdl.Jr 
WilhaffiH.Bui ^ 


' ' ' ' ' • , ' 

\ ' ' ' - April 17, 1975 


. •- ' ■ 'A • ■ ' . 

Dea» Dr. Dillon; , . ^ . , ! 


Dr. Ed«r»rd M. PowcU f 
SupfTtnttndtnt of ScKooU 
Phone: 67r'5556 


I should like to appraise you of our progress in the usje of 


EdwAxdW.Coatc' 
AnoUnrSitptTtnitndtKt 
Wwoe: 6f8 5558 


the CADETS -Profile in the Capital District during the past School 


KobcnB AntopofT ^ * f 

rhooe: 678 5512 v 

. Dr.H P.ChrutcnKn 
Dirtctor of Stcondary Cumattum 
Phoott 678 5507 

J«xne» C H vdcsKle 
Drrtttot of PtruAMtl 
Phone 678.5505 ^ . 

c/ 

J^eWlltF Warren 

DhtctoT of Elemtntary Cumatlum 

Phone: 678-9SeO 


year. . . ^ ^ ' ' . ' . 


I should aiso like to request 50 additional CADETS Prof-iles 


for use for -the coming school year. The 50 new boo.ks ^e must 

• > 

have as soon as possible to enable "our kindergarten teachers to 


begin profiling the "hard cor«r" Seacap children w^iom'^e h^ve ^ 


• • 


identified during our screening this year. . 

As you know, we chose 20 elementaxfy child;ren from* the Capital 


N 


. District for purpose's of field-testing' the CMETS Profile during 




1974-75. These chj^ldren -fell in the following two groups: 




1. The first, group of 10 , children was chosen because it * 




•■>^ < >. ' 
represented a wide range of .abilities, and dis'abil.i- 


6 * 


ties and i:he information we had already accumulated 




on these children ^ould^be transla-t^d into an initial 
data line on the profile. This vertical study was 
devised for district:.|iise to expose the wide range of 


^■^ 


exceptionalitie;S in. our Capital scho'ol^opuration. 


*■ ^, 


- ^ The breakdo\yn bf'^'the first 10 included': ^ ^ - ^ ' - \ I ' 


- * ' AiVa<'<Hlc(.)0:) 


' f ' 1 Severe, mti ' . 1 Mild EMH 

jh^evererttT^ , 1 Mild La .! ' / 
U Se^^e^ SEM / 1 Mild SEM ^ , . 
X^ve3?dge , 1 Bright \, * * • ^ . 
1 GifteG ^ • ^ 1 Deaf Aphasic , . " 


ERIC / . 









All of the above'' 10 children were assigned to' ' 
^^regular classrooms%n the elementary schools; 
and while some were receiving special education 
services, all were in a mains tre^ihg situation*, 

2. The second^^gr5)Up of 10 children was made-up of 
^ ali^degrees of learning disability from mi4d , ^ 
^ to moderate and severe,. These qhildren were 
s'elected because they had had Seac;ap ^creening 
tests to provide the init'ifel data. ►'They also 
represented a cross-section tjf our six elementary 
sch^ls- which vary widely geocfraphically and 

enviroimen tally; Profiling these 10 children ' 

<y ^ , . ► * • ) 

revealed . that problems within the 'or e category ^ 

. of LD ,are as varied as the probl^s- we found in 

• ©ur vertical study f rom' EMH to Gifted, * * 



I 



In;Ltially, accumulating accurjfe pre-test da'ta on the9e^20 . 
chi-ldren was time-consuming, for aB permanent record foldQ^Sy* 



doctors reports and specialists ^resumes were cheiJked to 'ascertain 

. . • ' * ' * ' - . * i' 

the .validity of information we were .recording, on the profiles-.' 

The actual evaluation of the children was fascinating and only 

a ->f ew specific criteria had. to be checked individually with 

eath child. " ^ * ' " f f '* . ^ ' 

^ / ^ ' • ' \" 

^. / We;^have now. entered Phase'^3 of our, profiling /anj|vthesex2p 

-"tfluldren are being, re-evaluated for the 'third tife. W^have 

formed the follc^J^g opinions which you might- find interesting r 
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1. *The profile is n<5t actually a time-consuming instru- 
. . ment once j:h^ child has been initially graphed. (The 

third evaluations are accomplished easily with each 
child in less than ^ffi^hour . 

2. Tc5 teachers, profiles are 'an excellent instrument 
f©r showing the progress or growth that has occurred. 
Teacher^ feel a real sense of accomplishment when 

o they -realize gains that -the children have made. So 
) ' while the profile shows accouatability it also is * 
reinforcing to teachers'. . ' 

3. Next:' year's teachers wh© receive one of the aU&ve." 

< 

children wi^l kn<5w in September what the* assets and ^ 
deficits of these children are and can begin instruc- 
^ ''tion at that'tim^" instead of testing for four months 
to discover "where" the child is functioning. Pre- ^ 
scriptive and diagnostic comments have been recorded 
' in ^the CADETS book to serve as "a guide^for the teacher. 

i . ; ^ 

4. PacentaJ. reaction to CADETS is positive! It serves as 

\ 

^ a document to acquaint parents with the child's develop- 

mental abilities and disabilities ai^ notes his pro- 

• • ^ •< $ 

gress from ope level to the- next. It is non-threaten~ 

.ing since it is graphically "conceived; All parents 

*who have seerT it Jiav^ expressed gratification th«rt 

s this district is keeping close Watch on the child's / 
. ' \ * " , < 

growth in so many areas^. \ 

5. Workshops conducted for '(^^assroom teachers, administra- 
tors/ special "education and\orthopedic teachers have 
elicited Only positive commeni 
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We feel that by , September in'a'ddition to the 20 profiles 



that will be passed on to new teachers, we will have profiled 

I, 

approximately^S kindergarten children. who will be entering 
first grade. An additional 25 special^ education , children 
currently in elementary .classrooms and receiving special -Help 
will be profiled by October 1. ^ ^ ' 

This will thfen give our district 70* hard core learning 
probl-ems bji.the tracking system. Thereafter, these children, 
will be trajs^^ft*^ and evaluated on a* yearly basis each June-. 
This evaluation will serve as a beginning point for instruction 
in September. 

I cannot tall you how impressed I am with this document 
as art aid to* children, teachers and parent:;. Best wishes for 

\ - - * . • . 

widespread I distribution of CADETS! 

I 

I 

* ' . Sincerely, 



Bfitty L. Warren 
SBACAF Coprdinator 
Capital District ' 



C.C. Dr.* Edward M. Powell 
Mr. Edward Goate 
• Mr. M. "F. Warren 
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PPDJECT SEACAP SUMMARY REgOKT ' 
' CJAPITAL school district, JUNE 1975 



report encompasses the following arenas of concentration 
c** during th^ past school year: 

!• CADETS PROFILES 

' II. CORE CHILD STUDY TEAM ' • , ' 

III, CADETS Workshop dissemination 

IV. MSSST .RESULTS ■ * 



Betty L, Warren " 
SEACAP Coordinator 



/ 
/ 

/ ^ 
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CADETS Profiles 



This year, 
document Jin 



e Capital School District has engaged in field te§,ting a new 
n-as CADETS* in an ef%fort to look closely at tTie child as* an" 
inf drmcft^in processor, C^areer Access Developmental EducatijDnal T^racking 
Systems px^vj.des a composite of the child/ s^, strengths and deficits in* 
fourteen Lines of developni^nt^ from Birth l^rough career qntry. 



CADETS is written in behavioral 'objectives' -and a diagnostic prescriptive 
comment by specialists working with^ the child J.eads from one developmental 
stage to the next. The lines'^of development are as follows: ' 

■ • . > 
I; Motor Development # * ^ . . 

V A. Postural Efficiency ^ ' ' * 

' B. Basic Differentiation 
C, / Locomotion '. ' . ' ' 

II* Specific Perceptual 

A* . Tactile-Kinesthetic^ 

B. Gustatory-Olfactory . . . ■ 

C. B^ic Visual " • * 

D. Auditory • • 



III* Cognitive-Symbolic 

^A/ Graphic Visualization (shapes , forms>, writing) . ^ 

Language Processes (receptive and expressive langifage, vocabu- 
lary, spellinc, and reading) ^ , ^ 
Quantitative Irocesses (numbers, ^aometry, measureittent,* opera- 
tions and proj^erties such as addition, subtraction, multiplica- 
tion and division) • • ' ^ 



B. 



C* 



IV • 



foward Operational Inquiry (Piagfet) . : 

Encompasses ::ategorization , conservation , gr, order , number y 
relationships, temporal conceftts, hypotheses, inference, logical 
contrasts ^d comparisons. . ' ' - > 



V\ .PersV^al, Social, Vocational Developipient , * 
A. Toward Maturity in Personal Care 
^ B. Toward Maturity in Learning Tasks ^ " ' 

C. , Toward Maturity in Vocational Adjus'tment 

i ' ' ' ' 

Ihe CADETS profile book of behavioral criteria, p!rogresses with the child 
from grade to grade providing immediate and accurate information to the 
teacher* It pinpoints the child's functional level, and reveals the progress 
"He has made and that the teacher has made with him therefore providing 
teachep' accountability. o ■ • 



V # 



The design for CADETS is the pr<)duct of Dr. Ed Dillon of the Development 
and Dissemination Division df the* Department of Public Instruction'. Tliroe 
district -teachers— Be»tty Warrer>, Jackie McNeil, and Vii^ginia Glover^-are 
cited with other^ Delaware teachers for contributing* .& the A^^riting of the 
behavioral objectives. \ » - • , 
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Twenty children were'chogen from the Capital District this y.ear .for field 
testing the CAQflTS profile't These children 'fell into, the^ following two - • 
groupfe;* • ^ J- ' * 

I. The first group of 10: children was chosen to represent a wide range 
of abilities and disabilities* Previous information already on 
file could be translated * into an initial data line on the profile.*. 
All of these 10 children are* assigned "to regular, classrooms in ^ 
elementary schools and some are Receiving special educatioct-ielp 
while remaining in the mainstream. ' ^ ' . * ' 



1 Severe EMH 

1 Severe LD 

1 Severe' ^EM 

1 Average 

1 Bright ' 



1 Mild EMH 
1 Miid LD 
1 Idild SEM ^ 
1 GLfted 
1 D0af Aphasic - 



II. Ihe second group of 10 chi'idren sel^kfbd from ^he learhing 
disability category" A^Il had-been pre-tlfeted With the Meeting 
Street School Screening Test ^d they rep-resented each of the six 
elementary schools in the district which vary widely geographically 
and environmentally. The problems '.^of these children range from 
severe to mild and from specific to% multiple in all areas from 
perception to pognition. 

Parent! interviews were held with all parents of the first g»oup of 
10 children. ^>arental 'reaction to CADETS is positive and non — 
threaten'iijg. Since the profile is graphically conceived, it ^s 
easy to explain to parents. All parents interviewed have ^expr^sed 
gr,atitude that this district is closely tracking the growth of 
exceptional children, • * 

An additional 25 profiles have been given to kindergarten teachers 
• in the past six weefes to graph long-term^ hard-core learning prob- 
lems who will be entering first grade in September. It is hoped 
that spe'cial education teachers 'will trick an additional 20^hil- 
dren in the Fall of 1^5. The district will then h*ave approximately 
^. 70 children on CADETS including several from the Orthopedic F'acility 

- * * * 

" Six* di&trictv teachers will attend the INITIAL CADETS SPECIAL STUDY 
- INSTITUTE offered by the Univeifsity of Delaware in August, 197^. 
Betty Warren will assist pr. Dillon and consultants'^^to CADETS in 
teaching the profiling process to teachers. 
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The Core Child Study Team 

The Capital District has formulated the foLlpwing management plan tS meet 
the needs of long-time, hard-core exceptional children in jthe district. 

*I. There .sh^r be a Coi;e Study Team to" oper-i^\e 'district-wide in deter-- 
mining the needs of exceptional childrefn. . * 

A. This team will be composed of the' following, early childhood * 
specialists : - ' . • 

Mel Warren, Director 
' " ' Betty Warrea, Chairman . ^ 

Ginny Glover, Elementary r-'' 
Jackie McNeil, MidcD^^^chool 
, Anne , Caf fey , Orthopedic " .* ' . ' o r 

B. ' The function of this team Will be: * , * / 

^ ' 1. To screen kindergarten cRiXdren at the request of tlie kinder- 

^ • garten teacher in the fall of each year and'to re-screeA 

at the end of the year. . . 

% ^ % ^ ' . : ' 

. (Tegts used wili,be the MSSST and Jr. PMS as well a^ other 
^ developmental criteria.) \ 

2. To write an assessment of each child; s strengths anJ^defi^its 

and'to prescribe activities for that childi • ' ^ * 

.3. To make recommendations and suggest 'referrals to otljer " ^ 

specialist^. „ * ' % - • 

; " I ' V ' 

t ^ 4. To ascertain with th6^ kindergarten teacher at the 'end pf 

^ .\ the " ye^ar which children should be put on the CADETS_ prof ile^ . ^ 

5. To assist teachers With questions about the* profile .* • 

Q.' The function"' of^ the chairman will be: ' ' - ' 

1.' The chairman will ^* responsible for the exact "location and 
, V . * .storage"^- of thje CADETS book in each school. ^' ,^ i 

' a. During ^^the school' year, 'special education ^teachers br 

iclassroom teachers will have the boQks signed out to 
I them in- order;>for CADfeTS tcv serve most usefully. 

^ A central loca^tion for summek storage will be decided 

upon by all principals anG* they chairm^ . ■ ' ' - ' 



/ 



\ 
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2. The chairman will ^be responsible for .informing and ob- 
taining pebnisVion ,of the parents to track the child . 
■and 'further- bear' the responsibility, of. seeing th^t. the parent 
'-is informed on a tegulat basis* of the child's progress,. 

; (Children once^x>n a profile v^ll ^b'e e^aluaxed once* a y5aj: 
, the close of school in Jun^.^ OiildreiJ t>ut on profile 



i 



• Muring 'the school year will be i^e-evaluated* again in Ji^ne 
and then once yearly, thereafter.) ^ ^ 

!!• diild Study 'Team in Each School , • ' * • ' 

A. Thi^ local Child Study. Team wil3^ be cojnposed of the following: 



y ♦ 

Mel Warren, Director 
Principal 9f Schoolf Chairman 



• " - y. 

Kindergarten or Special *Ed, Teacher (All or one of 



\^ * 1 Classroom Te'acher^ these depending 

" Betty.1^farre^ ^ • • - on nee<a.y . * 

Jackie, McNeil . ' ■ 

Virginia Clover ^ " - r ' . . - . 

' ^ : • . ' ^ . ' • ^ 

B. Members of^e Core Child Sturdy Team have a working .relationship 
with^the School ^ild Study -Team: „ - . - • ^ 

*1. Core Team serves as a resource t^am to School Veam and ^may 
be called on by School Team tp help in planning child's 
program. • - ' - " 

. ,2. Core Team may provide consulftant hel^ or further-diagnosis. 
* ^ . , ' 

3. Core Team may support school's viewpoirj^ in parent' confer- , 
ences. • ^ ' * ~t 

, 4. Core Team may provide training and consultation services for 
other teacheirs in the school. ' , ^ ' ' 

II. As CADEJS children progress through .the schools, a high school- . \ 
teacher .Will be added to the Core Team to function at this* level. 

' U^ing^the conserSzitiVte estimate that 15% of our ^Capital kindergarten 
population will fall in t he ca tegory of ^exceptional children who will 
• ' n'eed to be on the CADETS tracking iprogr^"Some-£4 children (based 
on our present population) will need, to be followed' each year. This 
is appro:;imately .11 children -per .elementary school, ' , 

To provide the xDutlined services to the School Chil.d Study Teams ^ 
. it is suggested t^at one day every two weejcs^from November through 

. April* be set aside f6r Child and Core Study Team Meetings. ' There- 
fore/ th§ members of the Core Team would need a substitute 'for*. , 

^12 •days during the school year to fulfill their function' This is\/ 
exclusive.;.of the kindergarten SEACAP testing. , - - . , * 



CADETS Work^ghop Dissemination 



During the '1974-75 school year, ,th^ SEAC^, coordinator conducted the follow- 
ing' wor^shbps oil' CADETS^ 

I* Presentation of 20 Capital « children oti- CADETS to kindergarten and • ^ 
^ ^special educat5ion teachers,. E^lanation of the profile and Lts^use.' 

II. Kindergarten an<5 special education .wbrkshop to Group -Profile ^chil- 
dren b^^ the, teachers . 

III. Workshop to ^acqyaint administraSrs with the profile. ' • 

XVj Workshop to _acquaint orthopedic teachers ^ncT Williain Henry Mifddle 
teachers with the profile. ' ( " " ' 

A 

y. Workshop with .Peggy Kay 'from Leach to aid orthopedic teachers in pro- 
* filing two children. „ * , * . - 

VI. Wolrkshop to acquaint Soutl^i Dover teachers \fri'th t^e profile. 

VII. Worlcshop for Dr. Dillon to University of Delaware- students on CADETS 

VIII, Council for Exceptional Ojildren Workshop at. the Univgrsity q'f* 
Delaware on CADETS^March 7, 1975. '\ 

- IX^ Workshop at Leach School for members of t*e St^ate 'Planner's Office 
# and orthopedic paj^nts. , ^ - 

X. • Kindergarten pare.it orientations, at three schools-rTowne PointV ^ 

South, and East — t^ present developmental philosophy to parents At 
the request of the principals. 

• * * 

Three children currently on profile will leave the elementary school this ^. 
year to enter the middle schools. The cbordiriator has met. with teachers who 
will receive, these CAIJETS childreivto eij^ain and present the profiles,. * - 
Mrs^. Jacicie M'cNeil at Central M-iddle School will coatinue tracking these 
children' as they proceed to the nejct levels of development. . " 
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SfeACAP 1975 MSSST Te3ting Report 



Three Year Summary by School Showing Percentages of Students Passing -theN 
Post^Test Each Year: / •* 



Scho 



^ East Dover \ 
-Fairvie^ 
,Hartly 
SoAth 

Towne Point 



West 



1973' 


- 1974 




1975 


48% 


48% . 


• 


38% 


57% 


46%'<' 




88% 


27% 


• 4S% 




. 76% 


47% 






4 

47% 


55% 


\ 5 3% . 




. 68% 


55% 


. • 40% 




68% - 



Implications for District From^ MSSST Testing 



Uhe first two years' of the program, all- kindergarten had Stides employed to 
assist in ^e motor program -and all children who di4 not pass the*pre--test • 
were given hUlp during 'the year. All of these children gained approximately 
6, or. 7 points on the post tj&st. Since this figure remained constant- for two 
yea;^s, we were unable to determine if* a motor' program or normal developmental 
growth was .contributing to the increase in scores, 

^ . ' . ; ' ' . ... 

This year, however^ without the help of an aide^ there* was -considexable ' 
variation in ^average point gain 'per child — from 3 to 8 points difference". 
The percentage of students passing the -MSSST this y^ar and tested both irl 
May and* October varied in the schools^from 38% to 88% which, m^ist surely be a 
significant variance. • / , 

L ^ * . • . * ^* 

-Increased mobility aSid decreased enrollment were noted during the testing.. 
We lost 20 children during the year who moved from the di^rict and*we» 
acquired ^2 new chii^re-n whom the te,achers 'felt needed "testing before 
-entering first grade. This enrollment" factor had not occurred the two Rre-' 
vious years^ and j^rqbebJy is a reflection of the /economic changes that are*' 
current in our cOuntrv. 

Interpretations; .; ^ . " ' ' 

1. We feel the MSSST testing t^s year does reveal that emphasis on motor * 
development, perception and language by the^ teacher who uses a develop- 
menta), -approach resul.ts in greater gains for the children, and that 
th^se gains are not due to' ndtrmal developmental growth alone. We mu3t 
conclude that the testing indej^d reveals teacher accountability. 

2. ^ We also ^f eel that in the schools .'iS^hicVi this year showed th^ lowest per- 

centage gain, the aides ftad been a great asset to the teachers in the' 
previous years. * 
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. Recommendations ; ^ 

1. Re-enployment of carefully screened SEACAP aides at a kindergarten level. 

*^ ' " . " 

2. ^ .Cbntinueli emphasis on designing ai]d iljtplementing a true developmental 

Curriculum at the 'kihdergarten and first grade levels. ^ ^ 

,3. Continued MSSST tTesting and prestf^ption. writing for kindergarteners. , 

Break-Down of Children Teste'd : ^ ' , • . 

Total Child\xiii^ested in October, 1974 . . . ; 123 

Total 'Children Tested in May, 1975 103 

T6tal Chfldren Moved; Not Re-tested ^ . . . ^, . . , \ V 19 * 

' ^ Withdrawn by Mother *. • 1- 

Total, New Moved into District & Tested in May only . . ! . . ,12* 

' 'Total TesLted Both in May and October . . . ^. , . 103,- 
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^ * • » *' 
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Results of .1975 Tasting' Per School 



School 
East Dover 

Fair view 

Hartly 
South 



Towne Point 
\ 

<West 









October 1974 


May 'l9«75 


Point Gain 


. • 12.75'' 


, ' 16.89 ^ 


- ' 4.14 




(17. 11) 


(4 . 36) • 




19.33 


6*13 * 






\ 8 . 3d r 








■LX • O / 




o . 03 


13.26 


« 

17.02 


3.76 




• s (17« 07) 


s • (3.81) 


14. 38 


,20.52 


6.14 


^ ' 12.57 


18.40 


, 5.83^ 




^ (18.44) 


. (5.87) . 



These figures -represent the average score or point gain' for ^each school. 

Figures in-( f are the scores of only children tested both times. 
^ . . — ^ 



The foilowin-g shows the percentage of students passing the pre- test and .the 
percentage passing the post-test . (The last* coluntfT includes only t'hose 
chil(iren tested both in .Octobelr an'd Mcfy.) * * , 



School 
East Dover 
'\ Fair^iew , 
Hartly • 
South 7 • 
Towne Point 
West , • 



Pre-i;est 




/ r ' Post Test 


11% 


' \ 36% 


8% 


7'3Sb 










4€ 


* 1 ' 76% ' 


4% 


' ' 5'0% 






23% 


< > I 68% 




* •' ' • 


14% , 


* 65% 







Both 

(88%) 
(76%) 
(47%) 
^68%) 
(68%) 



Out of 103 'Children tested^oth times,. 11% passed the pre-te^t aiid 64% 
passed the. post- test . , ' ^ 



ERIC 



IV 



• • 

p ^ • 




• 

V 


i 






• 


0 


• 


• • 


' \ 


• 




MSSST TEST SUMMARY BY SCHOOL 










Schcx)l4 - 

— ' ^ 


Tested 
Out 


^# 

Passed* 


#- ' 

Not 


# Tested 
"May 


Passed 


# 
Not 


# Tested' 
Oct May 


Passed 


V Not 


JEast^/ 
(5 moved 
-1 extra 
5/75) - , 


< 

i 18 


' 2 


• ' 16 • 


. 14 


' 1 


— 1 

9 


• 13 " 


5 


8 


H<artly ' 

(2 moved) ' ' 


2v7 


, 1 

'.' 1 ■ 




. . 25 • 
» ' 


19 


6 


* 25 ' 


19 

f 




South ' , ' 
(4 moved ^ 
3 extra 
-5/75) 


23 " 

4 

— • V , 


• ' 1 ' 


• 


22 


• 11 - 




- 19 

ft 




10 * 


Fciirvi'ew 
(3, moved 
1 withdrawn 
7 extra) 

\j 


. 12 

» ✓ 


1 


■' ' 11 ' ■ 


T : 

4 

15 


*/ -11 


4 


; r- 

^ 8 * \ 


7 


1 


/ 

West' 
(2 m6ved 
1 extra) 


"21 

' 


, 3 


— - 0 

18 '■ ■ 


20 .. 


13 . " 




. 19 • 

0 


13 


' 6 


Towne Point 
(3 moved) 


22 


5 


17 




13;- 

r 


6 


19 . . 


--13 

p 

* 

% ■ 


6 

■4 


TOTALS; 


123 


13. 


1 ♦ 

• -110 


* 115 


72 


43^^ 


-4 103' ' 


66 


37 



